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• Root causes of disparities in school discipline

• The power of relationships

• An evidence-based program to strengthen relationships 
and reduce racial discipline gap

• Culturally conscious and bias-aware approach to 
building relationships

• Putting it all together in an online PD program: Creating 
Opportunities through Relationships (COR)
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Racial disparities 
in secondary school suspension rates
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Source: Data from the U.S. Department of Education’s 2009-10 Civil Rights Data Collection. Figure from Losen, D. & Martinez, T. (2013) Out of School & Off Track: The overuse of 
Suspensions in American Middle and High Schools. 

* Based on non-duplicated student counts. 3

Over-represented in discipline
• Low-income students

• Students in special education 

• Male students

• Black female students

• Latino youth

• Native American youth 

• LGBT and gender-nonconforming youth

(Anyon et al., 2014; Finn & Servoss, 2013; Kaufman et al., 2010; Losen et al., 2015; Losen & Martinez, 2013; Poteat et al., 2016; Wallace et al., 2008)
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“Root causes” of discipline disparities are numerous

N

Media/Society/History of unequal schooling
State/district/school discipline policies

School climate

Teachers and classrooms 

Students/Families/Peers

5

Framing root causes of racial disparities in 
school discipline

Differential processing

Differential selection

Differential access to supportive, high-quality schools

(Gregory, A., Skiba, R. J., & Mediratta, K., [in press])
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Differential Processing
Disparate and unfair application of 

exclusionary consequences in response 
to a discipline incident

(Fabelo et al., 2011; Morris & Perry, 2016)
Other studies had similar findings when accounting for reasons for discipline referral and number of referral (e.g., Anyon et al., 2014; Skiba et al., 2014)

Differential Selection 
Educators’ implicit/explicit bias, or culturally-

based judgements about dress, speech, vocal tone, 
and body language may sometimes fuel whether 

or not an educator interprets behavior as 
defiant/disruptive. 

Students in marginalized groups can be 
“selected” for punishment. 
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Evidence of differential selection

Tracked “eye gaze” of early 
education teachers watching  a 
video of preschoolers. 
• Teachers watched Black 

students for misbehavior 
more than others. 

• Teachers also said Black boys 
require the most attention.

(Gilliam et al., 2016)

(see also Chmielewski et al., 2016; Ferguson, 2000; Heilburn, Cornell, & Lovegrove, 2015; Neal, McCray, Webb-Johnson, & Bridgest, 2003; Okonofua, & Eberhardt, 2015)
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Differential Access
Students in marginalized groups have less 
access to inclusive and supportive school 

environments

10

Greater 
percentage of 

Black 
students in 
the school

For example, Skiba and colleagues  (2014) examined student records from 2007 to 2008 in 1,720 schools . 

(Skiba, et al., 2014; Gregory, Cornell, & Fan, 2010;  Welch & Payne, 2010)

Higher odds 
a student is 
suspended

School racial composition places students at 
risk for suspension

11

Greater 
percentage of 

Black 
students in 
the school

Principals 
less likely to 
report using 
restorative 
approaches

Sample: 294 secondary schools 

(Payne  & Welch , 2015)
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The multiple and interacting “root causes” of 
differential processing, selection, and access 

require multiple entry points for 
transformation. 
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Framework for increasing equity in school 
discipline

• Preventing discipline disparities

• Intervening when conflict occurs 

−−−− Preventing and intervening 

Earlier versions presented in Gregory, Bell, & Pollock (2014). Intervention Brief retrieved from http://rtpcollaborative.indiana.edu/briefing-papers/
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Framework for increasing equity in school 
discipline

Preventing discipline disparities:

• Offer supportive relationships 

• Academic rigor

• Culturally relevant and responsive teaching 

• Bias-aware classrooms and respectful school environments

• Opportunities for learning and correcting behavior

16

Earlier versions presented in Gregory, Bell, & Pollock, (2014). Intervention Brief retrieved from http://rtpcollaborative.indiana.edu/briefing-papers/

Framework for increasing equity in school 
discipline

Intervening when conflict occurs: 

• Equity-oriented data inquiry

• Problem-solving approaches

• Engage “voice” of youth and families to address discipline 
incidents 

• Reintegrate students after conflict or long-term absence

17

Earlier versions presented in Gregory, Bell, & Pollock, (2014). Intervention Brief retrieved from http://rtpcollaborative.indiana.edu/briefing-papers/

Framework for increasing equity in school 
discipline

Preventing and intervening: 

• Multi-tiered system of support

18

Earlier versions presented in Gregory, Bell, & Pollock, (2014). Intervention Brief retrieved from http://rtpcollaborative.indiana.edu/briefing-papers/
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The success of your reform efforts in these areas likely 
hinge on the quality of teacher-student relationships

Preventing discipline disparities:
• Offer supportive relationships
• Academic rigor
• Culturally relevant and responsive teaching 
• Bias-aware classrooms and respectful school environments
• Opportunities for learning and correcting behavior

Intervening when conflict occurs: 
• Equity-oriented data inquiry
• Problem-solving approaches
• Engage “voice” of youth and families to address discipline incidents 
• Reintegrate students after conflict or long-term absence 

Preventing and intervening: 
• Multi-tiered system of support

19Earlier versions presented in Gregory, Bell, & Pollock, (2014). Intervention Brief retrieved from http://rtpcollaborative.indiana.edu/briefing-papers/

Pair/share or written reflections for three minutes

When you observe a teacher, what do 
you see that convinces you the teacher 

has “good relationships” with students?

20

Positive relationships with students span classroom interactions

Emotional 
Support

Instructional 
Support

Classroom 
Organization

21

Multifaceted nature of positive relationships 
with students

• Authoritative teachers balance consistent, fair, and caring 
treatment 

(Deci & Ryan, 1985; Gay, 2010; Gregory & Weinstein, 2008; Gregory & Korth, 2016)
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Multifaceted nature of positive relationships 
with students

• Authoritative teachers balance consistent, fair, and caring 
treatment 

• According to self-determination theory, teachers offer 
opportunities to demonstrate competency; provide autonomy 
support by valuing students’ feelings and leadership abilities 

(Deci & Ryan, 1985; Gay, 2010; Gregory & Weinstein, 2008; Gregory & Korth, 2016)

23

Multifaceted nature of positive relationships 
with students

• Authoritative teachers balance consistent, fair, and caring 
treatment 

• According to self-determination theory, teachers offer 
opportunities to demonstrate competency; provide autonomy 
support by valuing students’ feelings and leadership abilities 

• Culturally responsive teachers:
• Know about their students’ cultural and social history
• Engage in relevant discussions about student experiences of inequality 

and marginalization 
• Built trust by communicating about and understanding students’ lived 

realities
(Deci & Ryan, 1985; Gay, 2010; Gregory & Weinstein, 2008; Gregory & Korth, 2016)

24
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Decades of research has linked 
positive relationships with school staff 

to student outcomes

Cornelius-White, 2007; Roorda, Koomen, Spilt, & Oort, 2011

25

For many students, negative interactions with adults start in 
preschool

Racial and gender disparities in discipline start in preschool 
(Office of Civil Rights Data Collection, 2016)

26

Relationship gap

• In California middle schools, Hispanic and Black students were less likely to report 
feeling really cared about by an adult at school.

• In Maryland high schools, Black students reported less  care and respect from their 
teachers relative to White students. 

• In elementary grades, teachers tend to report less warmth in their relationships with 
Black students compared with White students.

Discipline gaps are greater in schools in which 
students report less connection to school adults. 

(Anyon, Zhang, & Hazel, 2016; Bottiani et al, 2014; Hughes, 2011; Voight, Hanson, O’Malley & Adekanyel, 2015) 

27

Teacher coaching and 
strengthening positive 
interactions in the classroom

28

The My Teaching Partner-Secondary (MTP-S)

Sustained over one or two whole school years

Focused on teachers’ interactions with students as viewed 
through regular video-recorded instruction

Rigorous − Based on research/theory and the Classroom 
Assessment Scoring System (CLASS)

Strength-based − Coaches focus on positive interactions

Developed at the Center for the Advanced Study of Teaching and 
Learning (CASTL). University of Virginia: Pianta, R., Allen, J., 
Hafen, C., Mikami, A., Gregory, A.

29

Classroom Assessment & Scoring System 
Secondary (CLASS-S)

Emotional 
Support

Positive Climate

Teacher Sensitivity 

Regard for Adolescent  
Perspectives

Instructional 
Support

Instructional Learning 
Format

Content Understanding

Analysis & Inquiry

Quality of Feedback

Classroom 
Organization

Behavior Management
Productivity

Negative Climate 

Student Outcomes

Student Engagement
30
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Overview of MTP
Cycle

31

Prior evidence of the positive impact of MTP-S

• Increased student performance on standardized tests 
(held across racial groups) 

• Strengthened student engagement and positive peer 
interactions in MTP-S classrooms 

(Allen, Pianta, Gregory, Mikami, & Lun, 2011; Gregory, Allen, Mikami, Hafen & Pianta, 2012; Mikami, Gregory, Allen, Pianta, & Lun, 2011)

32

Results from a recent MTP-S randomized 
controlled trial
• Southeastern region of the United States 

− Median household income = $35,000 to $49,999 
− 71% of enrolled students were from racial/ethnic minority group. 
− Schools below statewide averages on English and math performance

• In the study 
− 5 middle and high schools (between 1,000 and 2,000 per school)
− 82 teachers (one focal classroom each)
− About 1,000 participating students each year (59% Black, 30% White, 8% 

Hispanic, and 3% Asian)

• Teachers randomly assigned to the MTP coaching program     

• Teachers equivalent in control and intervention groups

• Rigorous controls in analyses (e.g., student SES, prior achievement)
33

Percentage of students receiving one or more 
office discipline referrals

13.7%

6.0%5.1% 5.8%

Control Teachers Intervention Teachers

African American

All Others

(Gregory, Allen, Mikami, Hafen, & Pianta, 2015)34

Gregory, A., Hafen, C. A., Ruzek, E. A., Mikami, A. Y, Allen, J. P., &., Pianta, R. C.  (2016). Closing the racial discipline gap  in classrooms by changing teacher practice. 
School Psychology Review, 45, 171-191. 35

MTP-S coaching was discontinued, 
and the racial discipline gap remained 

closed for MTP teachers the next 
school year

Classroom Assessment & Scoring System- Secondary 
(CLASS-S)

Emotional 
Support

Positive Climate
Teacher Sensitivity 

Regard for Adolescent  
Perspectives

Instructional Support

Instructional Learning 
Format

Content Understanding
Analysis & Inquiry

Quality of Feedback

Classroom 
Organization

Behavior 
Management
Productivity

Negative Climate 

Student Outcomes

Student Engagement
36
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Teacher sensitivity
Behavioral indicators: 

• Teachers consistently:

- Notice when students need extra support or assistance 

- Respond to students' academic and social emotional needs 

- Are effective in addressing students‘ concerns and problems

We might speculate that MTP-S coaching improved how teachers 
responded to Black students’ social and emotional needs and, 

thereby, built relational trust. 

37

Analysis and Inquiry 
Behavioral indicators 
• Teachers consistently provide:

− Challenging questions and activities to apply skills using analysis, 
creation, synthesis, and evaluation

− Complex tasks for students to problem solve

Examples
The teacher asks students, “What can we do about the polluted stream 
behind the school?” 

The teacher asks that students, “Predict what might happen if you 
changed one of the variables of the growth cycle in the plants we are 
growing.”

38

Why would this change matter
for Black students?

Improved teaching
�All students are engaged
�Teachers view Black students 

differently?
�Black students think their 

teachers have high 
expectations of them?

39

Implications for your districts and schools

• Sustained: Do your programs build trusting relationships with 
coaches or mentors over time? 

• Focused: Do your programs review concrete teacher behaviors 
through video or classroom observations? 

• Rigorous: Are they guided by a research-based rubric that includes 
sensitivity to social emotional needs and enriching instruction for 
high-level creative problem solving? 

• Strength-based: Do they identify positive teacher behaviors that can 
be reinforced and strengthened? Do action steps build on one another 
over time? 

40

Questions?

How does MTP align (or not) with 
your teacher mentoring programs?

41

For more information on MyTeachingPartner

• MyTeachingPartner was developed at the Center for the 
Advanced Study of Teaching and Learning (CASTL), University 
of Virginia. Learn more here: 
http://curry.virginia.edu/research/centers/castl/mtp

• Contact at CASTL: Erik Ruzek eruzek@virginia.edu

• MTP for Coaches is commercially available at the toddler, preK, 
and K–3 age levels through TeachStone. They train and support 
coaches to deliver the MTP program directly to teachers. More 
here: http://teachstone.com/class-trainings/myteachingpartner-
coaching/

42
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Thus far, 
I have discussed building positive relationships across these domains:

Emotional 
Support

Instructional 
Support

Classroom 
Organization

43

Framework for increasing equity in school 
discipline

44

Preventing discipline disparities:
• Offer supportive relationships
• Academic rigor
• Culturally relevant and responsive teaching 
• Bias-aware classrooms and respectful school environments
• Opportunities for learning and correcting behavior

Intervening when conflict occurs: 
• Equity-oriented data inquiry
• Problem-solving approaches
• Engage “voice” of youth and families to address discipline incidents 
• Reintegrate students after conflict or long-term absence 

Preventing and intervening: 
• Multi-tiered system of support

A culturally conscious and 
bias-aware approach 

to relationship building

45

Culturally conscious approach to relationship building

Ladson-Billings (2009) found that teachers who most 
effectively engaged their Black male students in a 
culturally responsive manner were those who:

• Affirmed and celebrated their culture 
• Integrated students’ life experiences into the curriculum 
• Communicated high academic expectations while 

scaffolding rigorous academic work 

46

Bias-aware approach to relationship building

Awareness that:

• Differences in school can be “regulated” or 
“policed”  (e.g., gender nonconformity, language)

• Racism and negative stereotypes can contribute 
to punitive treatment of students of color 

• Deeply ingrained, culturally bound notions of 
“appropriate” behavior may impact everyday 
interactions 

47
Hall, E. T. (1976, 1989). Beyond Culture. NY: Anchor Books Editions. 48
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Teacher professional development to foster a 
culturally conscious and bias-aware approach to 

relationship building

49

Creating Opportunities through Relationships
(COR)

Developed at the Center for the Advanced Study of Teaching and Learning, University of Virginia  

and supported by Atlantic Philanthropies and the William T. Grant  Foundation. 50

COR PD can be found online. 
Just set up an account, and you are ready to go!

www.corclassrooms.org

51

Creating Opportunities through Relationships
(COR)

Five interactive online modules (Grades K–8)
Module 1: The Power of Relationships

Module 2: Recognizing and Understanding Our Own Lenses

Practical Strategies for Increasing Awareness

Module 3: Interactions that Promote Safety and Happiness

Module 4: Interactions that Promote Feeling Capable and Valued

Module 5: Interactions that Promote Engagement in Learning

52

Building relationships: Interactions

www.corclassrooms.org 53

Building relationships: Observing

www.corclassrooms.org 54
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Building relationships: Being aware

www.corclassrooms.org 55 www.corclassrooms.org 56

Interaction of relationship-building 
components

www.corclassrooms.org 57 58

OBSERVE
INTERACTIONS 
OBJECTIVELY

BE AWARE 
OF OWN AND 

OTHERS’ BELIEFS & 
FEELINGS

INTERACT
EFFECTIVELY WITH 

STUDENTS

How might all the COR elements affect their relationship?  
59

BE AWARE
OF OWN AND 

OTHERS’ BELIEFS & 
FEELINGS

INTERACT
EFFECTIVELY WITH 

STUDENTS

OBSERVE
INTERACTIONS 
OBJECTIVELY

60
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Creating Opportunities through Relationships
(COR)

Five interactive online modules (Grades K–8)
Module 1: The Power of Relationships

Module 2: Recognizing and Understanding Our Own Lenses

Practical Strategies for Increasing Awareness

Module 3: Interactions that Promote Safety and Happiness

Module 4: Interactions that Promote Feeling Capable and Valued

Module 5: Interactions that Promote Engagement in Learning

61

Module 2: Building Relationships 
Through Awareness

www.corclassrooms.org
62

Module 2, Activity 1

UNDERSTANDING THE INFLUENCE OF 
BELIEFS AND AWARENESS

63

Beliefs, perceptions, and feelings are …

Mental shortcuts that help us 
know:

• What to expect
• What’s expected of us

Help you know how to act and 
what to expect

64

65 66
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Harmful Beliefs 

67

What kinds of negative stereotypes may be 
affecting educators and their beliefs about students 
at your school? 

Sample response: 

At my school, we have a lot of recent immigrants. I am concerned that 

people make assumptions about students who are struggling with 

English as a second language. They assume they are not very smart. But 

in reality, the students are simply learning a new language, and they 

have outstanding capacities for high-level thinking. 

68

Making assumptions

69

Example: Assumptions based on 
gang affiliation

70

Ms. Goode, middle school teacher

Teacher discusses “watch lists” at her school

“I think the watch list for me, in my experience as a 
teacher, would be those students who were involved in 
gangs. And everyone in the building knew … they were 
initiated into the gang … you can tell they were initiated 
and, you know, battered to some degree …”

“And it becomes very challenging because they have 
another life that for whatever reason they feel the need to 
join these gangs and to feel a sense of community or a 
sense of support, a sense of protection …”

71

Teacher discusses “watch lists” at her school
“… although you’re doing adult things and your mind is on 
adult things, you still have to see them as a child who is 13 or 
12, who needs that support, who needs that instruction …”

“… I found a lot of times, these kids are extremely intelligent. 
But the stigmas … being put into certain categories, the 
teachers sometimes have a bias where they don’t even pull 
them in or … try to tap into their learning.” 

“It’s more like, ‘Oh you’re a gang member, you do bad things, 
I’ve heard bad things about you or your family …’” 

-Juail Goode
72
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Saggy pants are just 
saggy pants

73

Misperceptions can arise 
around how students dress

Reflection used in COR
Please take a moment among yourselves to reflect:
• What types of unspoken “watch lists” might educators in your 

schools or districts keep in their minds? 

• What types of student or parent dress or presentation is challenging 
for you to understand? 

• (For example, saggy pants, short skirts, oversized clothing, 
wearing makeup, alternative hairstyles.)

• Describe how these perceptions could impact how you interact with 
them. 

74

Dr. Eddie Fergus notes in an interview:
• “One of the things I’m tired of teachers talking about is … 

the kids sagging their pants. And I’m like, ‘Yes, I get that 
it may be disruptive for your own psyche … in terms of 
kids sagging their pants.’ But it’s also a representation of 
how kids are expressing their youth culture.” 

• “But the concern becomes how expressions like sagging 
pants have been racialized … not only racialized for Black 
bodies but also that it signals this idea that they’re not 
valuing education. That they can’t even show up to school 
looking serious, you know, to come to be educated.”

75

Dr. Eddie Fergus continues:

• “What ends up occurring … the perception of the 
sagging pants leading to not valuing education is, ‘I’m 
not gonna put as much effort into this kid.’”

• “And kids are very cognizant of (which) teachers they 
are feeling really wants them to do well and is putting a 
great deal of effort in terms of their own success.” 

• “But it’s all predicated on the assumption of that 
particular aesthetic …” 

76

77

Importance of considering your students’ 
perspectives

78



Eliminating Disparities in School Discipline 11/3/2016

Anne Gregory Presentation I 14

The difficulty in taking someone else’s 
perspective

79

Activity: Listening to student perspectives

http://colorlines.com/archives/2014/05/life_cycles_of_inequity_a_colorlines_series_on_black_men.html
Kai Wright, produced by ColorLines 80

On your own device, please access the 
ColorLines video and watch from 00 to 5:44 
minutes

• http://colorlines.com/archives/2014/05/life_cycles_of_inequity_a
_colorlines_series_on_black_men.html

• by Kai Wright, Produced by ColorLines

81

Harrison from ColorLines video

“There are things in my school where there will be three Black 

kids in a class, and after the first little quarter, you’ll be getting 

your work done and have pretty good grades, but teacher be like 

… she’ll pull those three Black kids aside and be like, “You guys 

need to separate from each other, you’re distracting the class.”  

There might be three white girls in the back laughing the entire 

class, and the only thing she’ll say is ‘Be quiet’…”

82

Harrison continued:

“Being Black comes with the stereotype of being loud and 

disruptive and always angry when you don’t get your way … I 

just wanted to be heard, I should say.  Especially being one of the 

few Black kids in your class, just being heard is one of the big 

things for me.  So I don’t think teachers try to do it, but they do.”

83

How might a teacher engage with Harrison’s 
perspective? 

Awareness
• Understand the need for procedural fairness
• Recognize that historical harms impact today

Interaction
• Engage in “courageous conversations” with the 

student about issues of fairness, historical wrongs, 
and unintentional behavior 

• A teacher responded, “What did I do wrong? I don’t 
know everything, help me out.”

84
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Summary of Part 1
• Root causes of classroom exclusionary discipline

• Power of relationships

• My Teaching Partner-Secondary shown to reduce racial 
discipline gap 

• Culturally conscious and bias-aware approach to building 
relationships

• Putting it all together: An online PD program: Creating 
Opportunities through Relationships (COR)

85

Research-based, 
practical strategies 
of the COR program

• Observing objectively

• Recognizing ruts

• Taking your students’ perspectives

• Getting to know students

• Bring your enthusiasm

• Focus on what matters to students

• Provide opportunities for agency and leadership

• Engage in collaborative problem solving

• Attend to the positive

• Present cognitive challenge and inspire learning

• Positively affirm students and engage in 
feedback loops

86

Preview of Part 2

Questions?

87


