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Enhanced Core Reading Instruction (ECRI) 
Study 

•  Rigorous Evidence-Based Practices Research 
– Center on Teaching and Learning 

•  Funded by IES, $5.1 million/5 years 
•  Primary mission of IES: fund and promote research that 

improves student outcomes and understand factors that 
impede student learning and performance.  

•  Efficacy testing 44 schools/145 teachers  
•  Positive Impact Data 
•  Publisher and Copyright through the U of O 
•  Efficacy and fidelity to improve the product 
 
 



Our Research to Your Classroom 

•  Rigorous evaluations have demonstrated statistically significant and 
substantive impacts on the reading achievement of at-risk 
readers in first grade (Fien et al., 2014; Smith et al., in press). 

•  Enhanced Core Reading Instruction has a positive effect on Tier 1 
teachers’ quality of explicit instruction and the accuracy of 
group practice opportunities (Nelson-Walker et al., 2013). 

•  Enhanced Core Reading Instruction closes the gap for at-risk 
readers. First-grade students receiving Tier 2 Enhanced Core 
Reading instruction had statistically-significant, accelerated growth 
on measures of word reading, reading comprehension and a 
comprehensive measure of reading achievement, compared to 
students who received Tier 2 un-enhanced core reading instruction 
(Baker et al., 2014). 



Improving Reading Achievement: 
Enhanced Core Reading Instruction 

During Tier 1 instruction, teachers can be supported to take 
a good product (i.e., your core reading program) and make 
it even more effective by adding instructional 
enhancements (e.g., practice opportunities, highly focused 
and purposeful use of instructional language, explicit 
instructional routines, and strategies to improve student 
engagement).  



How Can We Align Intervention For At-Risk 
Readers With Core Instruction?  

•  The purpose of Tier 2 intervention is to help at-risk 
readers prepare for Tier 1 instruction in the core reading 
program.  

•  Tier 2 intervention is provided in addition to Tier 1 
instruction in the core program. 

•  The ECRI Tier 2 Intervention covers foundational skills in 
reading that are directly aligned with the Common Core 
State Standards (CCSS) and your core a reading 
program.  



Prioritized content 
and teaching 

routines designed 
to increase the 

quality of explicit 
instruction 

Enhanced 
core 

reading 
instruction 

Plus core-aligned 
small group 

instruction for at-
risk readers 

Tier 1 Tier 2 

The ECRI multi-tiered intervention  
for at-risk readers 

Embedded within a PD and coaching model that 
provided a deep and precise focus on how 

classroom teachers and interventionists were 
implementing the systemic intervention features.  
 



How do we improve the implementation 
and delivery of our instructional 

curriculum? 

First, we need to understand the characteristics of 
the delivery of reading instruction that are related 

to important student outcomes. 
 

 



Focus on: 

•  critical content, 
•  being clear and systematic, and 
•  providing deliberate and frequent 

practice. 



 
Critical Content 

 
–  Irregular Word Reading 
–  Phonemic Awareness 
–  Sound-Spelling Introduction and Practice 
–  Blending Sounds 
–  Regular Word Reading 
–  Reading in Connected Text 
–  Fluency 
–  Encoding Practice 
–  Vocabulary 
–  Comprehension 



How can we make our instruction clear 
and systematic with deliberate and 

frequent practice opportunities for all 
students? 



 
Instructional Elements 

 
•  Teacher Explanation/Objective 
•  Teacher Model 
•  Practice for All Students 
•  Unison Oral Responding 
•  Appropriate Signaling 
•  Pacing 
•  Correcting Student Errors 
•  Checks for Understanding 



Video 



Irregular	  Word	  Reading,	  Part	  1	  
(Say-‐it,	  Spell-‐it,	  Say-‐it)	  

Irregular	  Word	  Reading,	  Part	  2	  

Le;er	  Names	  

Phoneme	  Blending	  

Sound-‐Spelling	  Card	  IntroducCon	  
and	  Review	  

Sound-‐Spelling	  Review	  

Blending	  

Regular	  Word	  Reading	  

Decodable	  Text	  Reading:	  
ACCURACY	  

Decodable	  Text	  Reading:	  
FLUENCY	  

Phoneme	  SegmenCng	  

Encoding	  
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Enhanced	  Core	  Reading	  
InstrucCon	  (ECRI)	  
FoundaConal	  Skills	  

Lesson	  
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Letter Name Routine 



Activity 1 

1.  What is the first thing the teacher does and says to 
signal for each letter?  

2.  How much wait time is needed before signaling for 
students to respond?  
 

3.  What signal is used to elicit student responses?  
 

4.  How are the student errors corrected? 

 



For example,  
Teacher: 
Your turn.  
Touch to the left of the first 
letter. 
Name? 
Wait for two seconds. 

Teacher: 
Lift finger and tap under the 
letter to signal students to 
respond. 

Teacher: 
Move finger to touch to the 
left of the next letter. 
Name? 

Continue using the signal for each letter name* to present the rest of the letters on the chart. 



Practice for Letter Names 

Teacher/Student Practice 

b m s t 

t a r d 

f g v n 



Measuring the Dimensions of Alphabetic Principle of the 
Reading Development of First Graders 

(Harn, B.A., Stoolmiller, M., and Chard, D.J. 2008. Journal of Learning 
Disabilities, Volume 41, Number 2) 

•  Unitization is a critical developmental process in word reading 
development. 

•  Students who approach the NWF task as a more advanced unit 
level (whole word) may be categorized as in the full alphabetic 
phase and are quantitatively and qualitatively better readers in 
the middle and the end of first grade on an ORF measure. 



Blending Progression 
1.  Continuous Blending 

a.  All continuous sounds 
b.  Stop sound at the end of the word 
c.  Stop sound at the beginning of the word 
d.  Stop sound in the middle of the word 

2.  Sound-by-Sound Blending 

3.  Spelling-Focused Blending (includes multisyllabic 
word blending) 



Regular Word Reading Routine 



Activity 3 
Read through the Regular Word Reading Routine. 
Answer the following questions to become familiar with 
the routine.  
 
1.   What is the first thing the teacher does and says to 

signal for each word? 

2.  How much wait time is needed before signaling for 
students to   respond? 
 

3.  What signal is used to elicit the students to respond? 
 

4.  How are the student errors corrected? 
 

 



For example, when presenting the word cat:  

Teacher: 
Touch to the left of the word 
cat. 
Word? 
Wait two seconds. 

Teacher: 
Slide finger under the word 
to signal the students to 
respond in unison. 

Teacher: 
Move finger to touch to the 
left of the next word. 
Word? 



Practice for 
Regular Word Reading Routine 

•  Teacher/Student Practice 
  

 
cat meet brick gate 

grass boat jumped perch 

shore cent mouth farm 



Vocabulary 



Narrative Text 



Information Text 



Tier 1 Reading Block (90 minutes) 
Some Recommendations: 
  
Whole Group Instruction Recommendations (60 minutes): 

1.  Foundational Skills Practice (15 minutes): 
•  Irregular Word Reading 
•  Phonemic Awareness 
•  Sound-Spelling Cards 
•  Sound-Spelling Review 
•  Blending  
•  Regular Word Reading 
•  Dictation 

2.  Vocabulary and Comprehension (30 minutes) 
3.  Connected Text Fluency Practice (re-reading of text at students' 

independent level) (15 minutes) 



Tier 1 Reading Block (90 minutes) 
Small Group Instruction Recommendations (30 minutes): 
•  Small(er) groups of varying size based on need. 
•  The teacher does not need to meet with each group every day. 
•  Re-teaching of Skills (sounds practice, blending strategies) 
•  Differentiated Text Reading: 

  
 

Above At Below Significantly Below 
Anthology	  
Leveled	  
Readers	  
Chapter	  
Books	  

Decodable	  Text	  
	  	  

(Leveled	  
Readers,	  etc.	  if	  
they	  quickly	  
master	  the	  

decodable	  text	  
with	  Dluency)	  

Decodable	  Text	  
	  	  

Tier	  3	  Intervention	  



Tier 1 Reading Block (90 minutes) 

Independent Work Activities while the teacher is working 
with small groups (not more than 30 minutes/student: 

•  Reading/Partner Reading of texts student can read at their 
independent level (≥10 minutes) 

•  Writing in Response to Reading (retells, etc.) (≥10 
minutes) 

•  Word Work (≤10 minutes) 

  
 



National Center on Intensive Intervention 
(www.intensiveintervention.org) 





CTL Marketplace 

h;ps://dibels.uoregon.edu/market/movingup/ecri/	  
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Thank you for being 
here today! 


