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Coaching Moves for Labsites or Visits to Classrooms 
METHOD DESCRIPTION PURPOSE 

voice over 

You can voice over or think aloud 
about the different parts of a 
lesson, sharing what you are 

thinking and/or giving alternatives 
to what you are teaching at the 

moment. 

Voiceover makes your teaching explicit to the 
teachers who are watching. 

leaning in/ 
whispering in 

Say or whisper immediate feedback 
to the teacher.  Make the prompts 

lean and general.  This way the 
teacher can use the feedback again. 

Allows you to coach into the teachers’ thinking on 
the spot, give tips, help teachers make decisions, 

or change course in the midst of teaching. 

demonstration  
(in classroom) 

Teachers watch the coach, principal 
or another teacher do something 

with a set lens and then they go off 
and try it. 

Demonstration can serve both as a way to make 
your teaching explicit to the teachers who are 

watching, and/or as an opportunity for teachers to 
practice something. 

jigsaw 

Each teacher teaches a different 
part of a minilesson or another 
teaching structure (conference, 
small group, read aloud, etc.) 

This is planned together in 
advance. 

Jigsawing a lesson highlights the structure (or 
parts) of the lesson.  It also provides an opportunity 
for teachers to teach in front of each other, and can 

allow more content to be covered in a shorter 
amount of time. 

four corners 

Use the four corners of the room or 
the four corners of the rug so 
teachers can simultaneously 
practice a teaching method. 

This helps teachers practice teaching methods 
while you observe and coach, it helps you 

determine general next steps. 

jump-in or pass 

The coach, principal or a teacher 
starts the lesson and then passes 

the teaching on to ta teacher (or a 
teacher is asked to “jump in” and 

then takes over) 

Since the lesson is started off on a strong foot, it 
sets teachers up for success while giving them the 

opportunity to teach in front of each other and 
practice a method. 

freeze frame 

Stop (or freeze in the midst of 
teaching to talk to teachers, or ask 
teachers to freeze and reflect, then 
you/teachers go back to teaching. 

Freeze frame allows you to make your teaching 
more explicit or help a teacher reflect on their 

practice while in the midst of teaching. 

mirror or copycat 

The coach, principal, or teacher 
demonstrates a whole or part of a 

teaching method, and then another 
teacher tries the same part or 

whole. 

This provides teachers with a model before they 
are asked to try something, when broken into parts 

it scaffolds their practice.   

mid-workshop 
teaching points 

Use mid-workshop teaching points 
for the teachers and/or kids to give 
information and/or a new direction. 

During a labsite, mid-workshop teaching points 
can be used to give teachers feedback, to manage 

time, or to switch to a new activity. 

gestures/ 
nonverbal cues 

Use gestures during teaching to 
give students and teachers 

directions in non-verbal, quick ways. 

Gestures can allow you to manage the teacher (or 
groups of students) in a labsite without interrupting 

the workshop with your voice. 

guided observation 
Use guided observations to give 

teachers a particular lens or set of 
things to pay attention to. 

Guided observation can help make your teaching 
explicit to the teachers who are watching. 

*adapted	from	Teachers	College	Reading	and	Writing	Project	



Coaching Methods of Staff Development for Meetings or Study Groups 
METHOD DESCRIPTION PURPOSE 

mini-lecture Share content. 
To give a lot of content quickly—to teach 

upcoming units, for example. 

demonstration  
(out of classroom) 

Say or whisper immediate feedback to the 
teacher.  Make the prompts lean and 

general.  This way the teacher can use the 
feedback again. 

To highlight a conference/small group with less 
distraction, and to examine a method in detail. 

video clips 
Teachers watch the coach, principal or 

another teacher do something with a set 
lens and then they go off and try it. 

This allows you to study teaching or students at 
work with the ability to pause, talk, hear and see 

the students more easily. 

teachers study 
their own writing 

Each teacher teaches a different part of a 
minilesson or another teaching structure 

(conference, small group, read aloud, etc.) 
This is planned together in advance. 

Generates strategies for units, and provides an 
opportunity to practice skills/strategies.  This 

also helps teachers bring real stories from their 
own experiences as readers and writers to their 

teaching.   

study student work 

Use the four corners of the room or the 
four corners of the rug so teachers can 

simultaneously practice a teaching 
method. 

This helps teachers understand what kids 
already know, and what their next steps might 
be.  This helps teachers plan instruction (whole 

group, small group, conferring). 

teacher exemplars 

The coach, principal or a teacher starts 
the lesson and then passes the teaching 
on to ta teacher (or a teacher is asked to 

“jump in” and then takes over) 

Gives teacher the opportunity to try out the 
content of the unit and to create exemplars that 

meet students’ needs. 

study student 
literature (mentor 

texts, just right 
books, etc.) 

Stop (or freeze in the midst of teaching to 
talk to teachers, or ask teachers to freeze 
and reflect, then you/teachers go back to 

teaching. 

This can be an opportunity for teachers to 
generate teaching points or practice 

skills/strategies. 

role play 

The coach, principal, or teacher 
demonstrates a whole or part of a 

teaching method, and then another 
teacher tries the same part or whole. 

To take opportunities to practice a method, or 
predictable scenarios in teaching. 

scenarios 
Use mid-workshop teaching points for the 
teachers and/or kids to give information 

and/or a new direction. 

To practice the method/content in a supportive 
structure. 

make and take 
Use gestures during teaching to give 

students and teachers directions in non-
verbal, quick ways. 

To create tools to use to use in the classroom 
and to study content of a unit. 

studying artifacts 
Use guided observations to give teachers 

a particular lens or set of things to pay 
attention to. 

Assess student work and plan for differentiating 
instruction, and/or to reflect on our teaching. 

curriculum 
planning 

You and teachers (with partners) comb 
through curricular calendars to 

create/determine student work, literature 
and teaching points to support the unit. 

To support teachers with new curriculum, 
and/or to rethink how curriculum can unfold in a 

year, month, etc. 

reflection 
Prompt teacher to focus on an area of 

study and to reflect on the work they have 
done together. 

To provide an opportunity to step back and 
reflect on our practice. 

*adapted	from	Teachers	College	Reading	and	Writing	Project	



	

 

	

What is one thing you are going to take away from today? 
What questions do you have for us? 

 

collaboration experimentation reflection collaboration experimentation reflection 


