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Session Description 

•  2 part session 
•  A research-based framework for planning instruction and 

intervention for students who are bilingual and struggle 
with reading within a Multi-Tiered System of Support will 
be presented.  Case examples and data from 
implementation will be shared. Participants will analyze 
case studies, videos, and lesson plans for the instructional 
match to students’ linguistic/cultural backgrounds and 
literacy needs, with opportunity for discussion and action 
planning.   

 
Session Outline 
•  Unique needs of culturally and linguistically 

diverse learners 
•  Culturally and linguistically appropriate Multi-tier 

Support System (MTSS) 
•  Research on effective instruction for English 

Learners: PLUSS framework 
•  Lesson plans, videos, and case examples 



The information in this presentation is based 
on the work of: 
•  Dr. Julie Esparza Brown 

•  Portland State University  
•  Dr. Amanda Sanford  

•  Portland State University 
•  Maranda Turner 

•  Gresham-Barlow School District 

Working with English Learners 
within MTSS? 

•  What do you know? •  What do you want to 
know? 

KNOWING YOUR 
STUDENTS 

Unique needs of culturally and 
linguistically diverse learners Cultural 

Background  
 

Life Experiences 
 

Educational 
Experiences 
 

Personal 
Characteristics 
 

Language 
Knowledge/ 
Profile 
 

Five Things to Know About Your 
Students 



What a Beginner English Speaker 
Might Understand 

Good morning, clase. Today vamos a estudiar algo 
nuevo in math class. Es difícil, así que voy a necesitar 
la atención de todos. Open your book to page ciento 
setenta y dos. En la top de la page esta la palabra 
”neto". La lección de today es sobre la neto. Como 
dice en la definición en su book, en math, neto es un 
modelo de two dimensiones. El neto de un cilindro se 
muestra en su book. ¿Todos ven el rectangle y two 
circles? Esa es el neto del cilindro. 
 

What an Intermediate English Speaker 
Might Understand 
Good morning, class. Today we are going to study 
algo nuevo in math class. It’s difficult, así que going 
to need everyone’s atención de todos. Open your 
book to page one hundred setenta y dos. En la top 
of the page esta la palabra ”neto". Today’s lesson 
es sobre la neto. Como dice en la definición en su 
book, in math, neto es un modelo de two 
dimensiones. El neto de un cylinder se muestra en 
su book. ¿Todos ven el rectangle and two circles? 
Esa es el neto del cylinder. 

 

What an Advanced English Speaker 
Might Understand 

Good morning, class.  Today we are going to study 
something nuevo in math class.  It’s difficult, so I’m 
going to need everyone’s atención .  Open your book 
to page one hundred seventy-two.  At the top of the 
page is the word “neto.” Today’s lesson is sobre neto. 
Como dice en la definition in your book, in math, 
neto is a model of two-dimensiones .  El neto of a 
cylinder se muestra in your textbook.  Does everyone 
see the rectangle and two circles? Esa es el neto del 
cylinder. 

But what if we used visuals and 
videos… 
•  Good morning, clase. Today vamos a estudiar algo 

nuevo in math class. Es difícil, así que voy a 
necesitar la atención de todos. Open your book to 
page ciento setenta y dos. En la top de la page esta 
la palabra ”neto". La lección de today es sobre la 
neto. Como dice en la definición en su book, en 
math, neto es un modelo de two dimensiones. El 
neto de un cilindro se muestra en su book. ¿Todos 
ven el rectangle y two circles? Esa es el neto del 
cilindro. 
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Five Things to Know About Your 
Students 

Oracy Instruction 

•  Oracy is the oral language (skills and structures) children need to 
become literate.  

•  Ask yourself:  “What  is  the  language  necessary  to  accomplish the  
literacy  task?”  

•  Gentile (2004) says oracy can be assessed by asking the student to listen 
to and repeat verbatim a few lists of sentences that contain varied 
sentences.    

•  “Elicited Imitation, also called Repeated Sentences, has long been show 
to be a key tool in measuring control of language structures” (Gentile, 
2010, p. 26) allows teachers to establish a baseline of control over the 
“most common forms of syntax.”  
•  Can be used also to teach prosody. 

•  USE THE STRUCTURES THAT APPEAR IN BOOKS AND TEXTS 

Oracy Instruction 

•  “Oracy instruction links language development and 
literacy learning by emphasizing more powerful 
teacher-child interactions” (Gentile, 2003, p. viii). 

•  Child-teacher interactions are generally centered 
around text and language development is assumed to 
occur naturally.  This assumption is incorrect.  

•  Children’s language must continually be restated, 
expanded, and refined. 

Typical vs. Atypical Language 
Development 

Critical questions to ask families to determine if 
the students’ language development seems typical 
or atypical for their specific context 
•  Was the student’s language development typical as 

compared to peers and siblings before they entered the 
school setting? 

•  Was the child experiencing any delays in their home 
language (e.g., not understood by parents, not uttering 
first words until well past what would be considered 
typical) prior to entering school? 



Culturally Responsive Pedagogy 

•  In addition to integrating students’ 
culture into their learning materials 
and experiences, Moll and colleagues 
reminds us of the importance of 
establishing relationships with families 
as a learning bridge between home 
and school rather than assuming non-
native English-speaking families with 
little formal education cannot support 
their children’s learning (Moll, 
Amanti, Neff, & González, 1992). 
When the curriculum is broadened to 
include each learner, it benefits all. 
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Five Things to Know About Your 
Students 

Life Experiences 

•  What is the literacy level of the parents? Siblings?  
Who can help support schoolwork at home? 

•  Where has the child lived?  Were they rural or urban 
settings?  What are likely life skills the child learned in 
these settings?  How can we build on these? 

•  What responsibilities does the child have at home? 
•  What is the family’s goal for their child? 
•  What is the cultural group the family identifies and 

interacts with? 
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Five Things to Know About Your 
Students 



Educational Experiences 

•  What is the child’s school experience?  Have they had 
preschool?  If so, in what language? 

•  How many years of formal instruction has the child 
had? 

•  Have they ever been instructed in their native 
language? 

•  If so, for how long.  What was the bilingual program 
model? 

•  What does a review of the child’s educational records 
reveal about attendance, mobility, achievement, 
motivation, etc.? 
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Five Things to Know About Your 
Students 

Personal Interests 

•  What do you know about your student? 
•  What does the child like to do in their free 

time? 
•  What motivates their learning? 
•  Do they prefer to work alone or with others? 
•  Do they prefer to work in a quiet environment 

or can they tolerate some noise 
•  What is their occupational goal? 
•  What is at least one strength of the child? 
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Think About a Student You Are 
Concerned About 

Culturally and linguistically appropriate 
Multi-tier Support System (MTSS) 
 

The Need for Explicit Instruction 
http://youtu.be/7KEf3e6RIR8 

•  Berens et al. (2013) suggest that programs should 
increase explicit exposure to and training in 
phonological awareness and decoding in both 
languages early on in a 50-50 model so that 
children have a solid foundation in both surface 
and deep grammatical features from the onset.  

•  Further, native English-speakers in a 50-50 model 
are also provided a “reading advantage” that puts 
them ahead of their monolingual peers (learning 
literacy only in English). 



Today’s EL Students 

Newcomers 
to U.S. (less 
than six 
months in 
country 

Students with 
interrupted 
formal 
education 

Long-term 
Els (more 
than 7 years 
in ELD/ESL 
programs) 

ELs in special 
education 

EL students 
who have 
exited ELD/
ESL 
programs) 

EL students 
in ESL.ELD 
programs 
(ranging 
from Levels 1 
- 5 

All kids 

Kids with  
Disabilities 

EL Students 

The 
image 
cannot 
be 
displaye
d. Your 
compute

The 
image 
cannot be 
displayed. 
Your 
computer 
may not 
have 

ELs with disabilities 

We must recognize the heterogeneous needs of the students 
we serve and meet their individualized needs 

•  “Despite the empirical attention that has been devoted to 
Latinas/os, language minority (LM) students, and 
students with learning disabilities (LD) as three separate 
subgroups, limited attention has been given to Latina/o 
students that fall into both LM and LD student 
categories.” 

•  González, Taucia and Artiles, Alfredo J. (2015) "Reframing Venerable Standpoints about Language and Learning 
Differences: The Need for Research on the Literate Lives of Latina/o Language Minority Students," Journal of 
Multilingual Education Research: Vol. 6, Article 3.  

•  Available at: http://fordham.bepress.com/jmer/vol6/iss1/3 

“Labels that are meant to afford students 
resources often result in fragmenting 
students’ educational experiences” 
 



What are the 
problem with 
systems that focus 
on equality? 

Equitable MTSSs 

An equitable multi-tiered system of supports is  
1.  whole school,  
2.  data-driven,  
3.  prevention-based framework  
4.  GOAL: to improve learning outcomes for each 

student through a system of increasingly intense, 
evidence-based, culturally, linguistically and 
experientially appropriate instruction and 
intervention. 

Equitable does not mean 
equal – all instruction and 
intervention must consider 
the child and their context 

intensive''
evidence*based'''
Interven/on,''

must%include%oracy%
component%

(5%%of%all%students)%

Core plus strategic evidence-
based intervention; “double 

dose”; 
 must include oracy component 

(15% of all students) 

Core%curriculum%&%instruc8on%for%ALL%students:%%
school=wide%reading,%behavior,%math%and/or%wri8ng,%
includes%sheltered%and%linguis8cally%appropriate%

instruc8on%and%culturally%relevant%teaching%(80%%of%
all%students%disaggregated%by%subgroups%should%be%

mee8ng%benchmarks)%
For%ELS:%%Core%includes%English%language%

development%(oracy)%instruc8on% 36 

Pre-teach  critical vocabulary; PLUSS  

What are your 
current 
practices for 
ELs at each 
tier? 



Slides taken from various sources 
thanks to DIBELS/IDEL Research 

Team  
38 

  

Research on Early Literacy:   
What Do We Know? 
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Reading Trajectory for Second-Grade Reader 

Slides taken from various sources 
thanks to DIBELS/IDEL Research 

Team  
39 

  

Middle and Low Trajectories  
for Second Graders 
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Progress Monitoring in an Outcomes 
Driven Model  

Identify Need 
for Support 

Validate Need 
for Support 

Plan 
Instructional 

Support 

Evaluate 
Support 

Implement  
Instructional 

Support 

Review 
Outcomes 

Good, R.H., Gruba, J., & Kaminski, R. (2002). Best practice in using Dynamic Indicators 
of Basic Early Literacy Skills (DIBELS) in an outcomes-driven model. In A. Thomas & 
Grimes (Eds.), Best practices in school psychology IV (pp. 699-720). Bethesda, MD: 
National Association of School Psychologists. 

Provide Instructional Support Based 
on Integrated Assessment – 
Intervention Feedback Loop 

      or in other words 

Progress monitoring 

Benchmark Assessment 

Further diagnostic assessment and 
other data sources 



Sanford  (2008) 41 

Outcomes Driven Model in a Picture  
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Mid-year cutoff at risk 

Mid-year cutoff low risk 

Increase intensity of Intervention: 
  1) Increase intervention fidelity 
  2) Increase time 
  3) Smaller Group Size 

1. Identify Need for Support  2. Validate Need for Support  3. Plan and Implement Support  4. Evaluate and Modify Support  5. Review Outcomes  Outcomes Driven Model in a Picture  
Implement a Research-Based Intervention 

Good, 2007 Sanford  (2008) 42 

Where are we? 
What is our goal? 
What course should we follow? 
How are we doing? 

Actual 
Course 

Desired 
Course 

Our Goal 

We are  
Here 

Less than 80% of each  
subgroup meet grade-
level benchmarks 

More than 5% of each subgroups are far 
below grade-level standards and need 
intensive interventions 

More than 15% 
of each 
subgroup need  
Tier 2 
interventions 
(double dose) 

Table Talk 

1.  Consider what we have covered so far; particularly the 
previous slide (MTSS triangle) 

2.  Dialogue at your table about the meaning of MTSS: 
Consider distinguishing features for an equitable 
system, “shifts” for individuals/teams, and potential 
next steps 

3.  RECORDER: Write the key “takeaways”  
4.  REPORTER: Be prepared to share out!  



Standard Treatment  
and Problem Solving Approaches 

•  Problem Solving Approach: 
Promotes in-depth analysis when 
needed 
•  Collect more in depth 

literacy/content 
assessment data 

•  Collect ecological 
assessment data 

•  Make individualized plan 
based on assessment data 

•  Standard Treatment Approach for 
ELs: Creates a map & promotes 
EFFICIENT allocation of resources 
•  Screen to identify students who 

need additional support 
•  Get students into a research-based 

intervention with oracy 
component immediately 

•  Begin monitoring progress and 
noting error patterns in instruction 

•  Adjust your instruction for 
students’ unique needs if students 
are not making adequate progress 

intensive''
evidence*based'''
Interven/on,''

must%include%oracy%
component%

(5%%of%all%students)%

Core plus strategic evidence-
based intervention; “double 

dose”; 
 must include oracy component 

(15% of all students) 

Core%curriculum%&%instruc8on%for%ALL%students:%%
school=wide%reading,%behavior,%math%and/or%
wri8ng,%includes%sheltered%and%linguis8cally%

appropriate%instruc8on%and%culturally%relevant%
teaching%(80%%of%all%students%disaggregated%by%

subgroups)%
For%ELS:%%Core%includes%English%language%

development%(oracy)%instruc8on% 46 

Pre-teach  critical vocabulary; PLUSS teaching for transfer 

An EL hybrid 
approach: The best 
of both worlds! 

Start with Standard 
Treatment Protocol: Get 
students in a research 
based intervention and 
embed oracy component 
immediately! 

If students do not make 
adequate progress, or 
other indicators show 
they need added 
support, begin 
individualized problem 
solving: further 
assessment  and 
instructional planning to 
identify more 
individualized support 
needs 

MULTI-TIERED SUPPORT 
SYSTEMS FOR ELS: TIER 1 

Unique Considerations for Screening ELs 
(Brown & Sanford, 2011) 

1.  Use tools with demonstrated reliability and validity to 
identify and monitor students’ needs for 
instructional support in reading in both L1 and 
L2. 

2.  Assess students’ language skills in L1 and L2 to 
provide an appropriate context regarding 
evaluation of current levels of performance. 

3.  Plan instruction based on what you know about 
the student’s performance and literacy 
experiences in L1 and L2 and teach for transfer 
if needed. 48 



Evaluate: Unique Considerations for 
Progress Monitoring ELs (Brown & Sanford, 2011) 

1.  Monitor student’s progress in all languages of instruction 
2.  Set rigorous goals that support students to meet grade-level 

standards 
3.  Evaluate growth frequently, increasing  

intensity of instruction (or change  
interventions) when growth is less  
than expected 

4.  Evaluate growth of true peers to  
determine whether instruction is  
generally effective for students with  
similar linguistic and educational 
experiences 

49'

Tier 1 for EL Students 

•  An appropriate Tier 1 for EL students will: 
•  Focus on grade-level benchmarks in all subjects 

including ELD/ESL 
•  Facilitate both their social and language acquisition 
•  Use instructional pedagogy that considers each EL 

student’s instructional language proficiency and 
experiential backgrounds 

•  Gradual release of responsibility 
•  I do, we do together, you do. 

Appropriate Comparisons 

•  Progress for EL students must be 
determined using the appropriate 
comparison group. 

•  Students’ progress must be considered in 
relation to their “true peers” (Brown & 
Doolittle, 2008).  

“True Peers” 

•  “True peers” are defined as those with “similar 
language proficiencies, culture, and experiential 
backgrounds” (Brown & Doolittle, 2008, p. 6).  

•  Thus, it is essential to consider that ELs are not a 
monolithic group.  At the school level, student 
progress should be determined in the context of the 
local cohort of “true peers.”   

•  “If several ‘true peers’ are struggling, this is an 
indication that the instruction is less than optimal for 
that group of students” (p. 6). 



“True Peers” 

•  “When groups of ‘true peers’ fail to make progress, it 
is a clarion call letting us know that, however well 
intended, the current curricular and instructional 
program is not effective in its present state.  This can 
be a difficult and sensitive topic for caring educators, 
as the level of effort and commitment to student 
learning can be high even when achievement is not.  
Having said that, it is equally important to look 
beyond national norms when gauging student 
progress. (cont.) 

“True Peers” (cont.) 

•  …It is unlikely that a second-grade English learner at the 
early intermediate phase of language development is going to 
have the same achievement profile as the native English-
speaking classmate sitting next to her.  The norms established 
to measure fluency, for instance, are not able to account for 
the language development differences between the two girls.  
A second analysis of the student’s progress compared to 
linguistically similar students is warranted.  If her progress is 
still found wanting, increased intervention is 
indicated” (Fisher & Fry, 2012,  p. 40). 

What Changes Can I Immediately 
Make in Tier 1? Tier 2 for EL Students 

•  Students needing a “double dose” of 
instruction/intervention for literacy (and other 
academic skills and/or behavior) are provided 
small group instruction in a group of 4 – 6. 

•  Intervention must continue to be appropriate 
for each student’s instructional language 
proficiency and experiential background. 



Tier 2 Interventions 

• Within an MTSS framework, Tier 2 
interventions must be research-based. 

•  The question is, who are the students 
included in the research? 

• Does it include EL students? 

Tier 2 Interventions 

• What are you currently using for Tier 
2 interventions in your schools/
district? 

• What are you using for Tier 2 
interventions for ELs? 

•  In what language(s)? 
• How is it working? 

Tier 3 

•  Al Otaiba & Fuchs (2002) state that between 4 to 10% of 
students (treatment resisters or nonresponders) will not respond 
to high-quality, well-implemented interventions and need the 
most intensive interventions. 

•  These students may have difficulties developing (Feifer, 2014): 
•  Phonemic awareness 
•  Rapid automatic naming (RAN) ability 
•  Visual perceptual skills 
•  Language 
•  Working memory 
•  Executive functions  

Tier 3 Interventions 

•  Tier 3 interventions are the most intensive support 
for students performing substantially below grade 
level. 

•  Their progress is at both a slower rate and less 
growth when compared to true peers. 

•  In other words, does the student differ from true 
peers in both level of performance and learning 
slope. 

•  Instructional groups are smaller (1 – 3 students). 



Tier 3 Interventions 

•  Tier 3 interventions may include more than 100 session 
over more than 20 weeks or more time per day for fewer 
weeks (Kearns, Lemons, Fuch & Fuchs, 2014). 

•  The hallmark of this tier is that instruction is 
individualized, explicit, frequent, and intensive with 
frequent progress monitoring. 

•  Instructional programs must be adjusted to fit the 
students’ needs (Kearns, Lemons, Fuchs & Fuchs, 2014) 
including their language needs (Brown & Dootlitte, 
2008). 

Tier 3 

•  Tier 3 may or may not be special education. 
•  If the student continues to struggle at Tier 3 

OR they need this intensity of instruction to 
learn, the child should be referred for a 
psychoeducational evaluation to determine 
if they are eligible for special education. 

Tier 3 

! While the research does not provide much guidance on 
when it is appropriate to refer a student to special 
education, it is important that referral does occur when the 
data demonstrates they are not responding.   

! This is particularly urgent for ELs who are sometimes 
under referred. 

! “the use of RTI strategies cannot be used to delay or deny 
the provision of a full and individual evaluation,… to a 
child suspected of having a disability….” (Memorandum 
to State Directors of Special Education, 2011). 

Paths to Tier 3…  
keep equity in mind 
•  Always provide the  

support students need  
and monitor progress 

•  Determine whether referral is appropriate 
•  Consider ecology, context 
•  When EL’s and not making adequate progress 

toward goals: 
•  Must determine; is it a system issue or an individual 

issue? 
•  Must consider true peers 



Tier 3 – due to potential disability – context considered 

At Tier 3 – determine if a 
referral is appropriate, but 
still provide appropriately 
intensive instruction 

Tier 3 – due to need – context considered 
Tier 2 

At Tier 2 – 
provide research-
based 
intervention with 
language 
supports and, 
ELD supports,  

Tier 1 

At Tier 1 – 
provide effective 
Core instruction 
plus ELD 
supports 

Equitable supports to reach critical goals 

CONSIDER THE CONTEXT ACROSS TIERS 

Reflection & Application 

•  On a scale of of 1 to 5 (1 being low and 5 being 
high), how would you rate your school’s level of 
implementation of a multi-tiered support system 
for each student, including ELs and other diverse 
learners, including research-based instruction and 
intervention and assessment? 

•  What is one big idea or “burning” question that 
rises to the top for you when it comes to MTSS? 

Research on effective instruction 
for English Learners: 

PLUSS framework 

Preview of Instruction 

•  Watch Anita Archer Vocabulary 
Instruction Video 

•  Look for: 
•  Steps of Vocabulary Instruction 
•  Effective instructional techniques for English 

learners 
•  What polishing suggestions would you offer? 

•  Discuss: How would this influence student’s 
opportunity to engage with the lesson and 
acquisition of academic content? 



PLUSS is a conceptual framework based on a synthesis of the 
research on evidence-based practices effective for instructing 
ELLs.  
 

P: Preteach Critical Vocabulary 
Research Base Examples 
Calderón, 2007 ; 
Carlo, et al. 2004; 
Echevarria, Vogt & 
Short, 2008;  Linan-
Thompson & Vaughn, 
2007. 

• Explicit Vocabulary 
Instruction 
• Realia or Photos 
• Personal 
Dictionaries 
• Frayer Model 
 

70 

P: Pre-Teach Critical 
Vocabulary 

71 

•  Use Explicit Instruction  
•  Pronounce the word (and have students practice) 
•  Student friendly definition 
•  Examples/Non-examples 
•  Application/deep processing 

•  Examples:  
•  Camp – Vocab instruction in Phonics for Reading 
•  Maranda’s VCe video 

 

P: Pre-Teach Critical 
Vocabulary 

72 

•  FRAYER MODEL: 
•  Divide the paper or card into 

4 rectangles (horizontally).  In 
the middle write the word.  In 
each box write: definition, 
illustration, examples, and 
non-examples.   

 

Frayer, D.A., Fredrick, W.C., & Klausmeier, H.J. (1969).  A schema for testing the level of 
concept mastery (Working Paper No. 16).  Madison, WI: Wisconsin Research and Development 
Center for Cognitive Learning 



P – What to Look For in the 
Video 
•  Lesson overview 

•  Pre-teaching words for Phonics for Reading 
lesson 

•  Look fors 
•  Explicit instruction 
•  Opportunities for practice  

•  Saying word 
•  Using word in context 

•  How did you see PLUSS successfully applied?  
•  What polishing suggestions would you offer? 

•  http://www.youtube.com/watch?v=WmI-9iU0QRc 

73 

L: Language Modeling and Opportunities for 
Using Academic Language 

Research Base Examples 
Dutro & Moran, 2003; 
Echevarria, Vogt & 
Short, 2008;  Gibbons, 
2009; Linan-Thompson 
& Vaughn, 2007; 
ScarcELa, 2003. 

• Sentence Stems or Frames 
• Questioning Prompts 
• Choral/Echo Response 
• Repeated Readings 
 

74 

L: Language Modeling & Opportunities for 
Using Academic Language 

SENTENCE FRAMES OR STEMS: 
Sentence frames have the highest impact when 
paired with opportunities for students to 
practice using academic language, such as 
through ‘Turn and Talks’ or other engagement 
strategies. 

75 

L – What to Look for in the Video 

•  Look for: 
•  Student engagement 
•  Number of times student practice with each other 

•  The lesson sequence was: 
•  Model 
•  Choral response  
•  Written response 
•  Partner share 
•  Group share 

•  COUNT how  many times the students get to practice. 

76 



Research Base Examples 

Brechtal, 2001; Echevarria 
& Graves, 1998; Haager & 
Klingner, 2005; Linan-
Thompson & Vaughn, 2007; 
O’Malley & Chamot, 1990 

• Illustrated Word Wall 
• Expository Text Organizers 
• Framed Outline 
• Storyboards/Comic Strips/
Movie Clips 

77 

U: Use Visuals & Graphic Organizers What Could That Look Like? 

plant First, the tomatoes are ______________ed. 

harvest 
When they are ripe, the tomatoes are 

______________ed. 

process 
Then, the tomatoes are 

______________ed. 

This means they are washed and sorted. 

transport 

Next, the tomatoes are 
______________ed. 

This means they are put on a truck and taken to  
the store. 

select     
At the end, the tomatoes are 

______________ed. 78 

Story Map Title:  Biddy Mason 

Setting Characters 

Problem or Initiating Event 

Attempts 

79 

Resolution 

Reaction 

Theme 

80 



U – What to Look For in the Video 

•  This lesson occurred after the Reading Mastery (S – 
Systematic and Explicit Instruction)  

•  Students completed a 5 point organizer to retell the 
story in the correct sequence. 

•  In Reading Mastery, Level 2, all comprehension 
activities are oral. 

•  Using this visual organizer helped the children 
verify their retell and gave them a visual way to 
chunk the story. 

81 

S: Systematic & Explicit Instruction in  
         Reading Components & Strategies 

I do  (model) 
We do (lead/guided practice) 
You do (test/independent 
practice) 
 

82 

S – What to Look for in the Video 

•  Explicit Instruction: Repeated reading 
•  What steps were followed? 
•  What supports (scaffolds) were in place to ensure students would 

be successful? 
•  How many opportunities to respond? 
•  http://www.youtube.com/watch?v=NljRCL9s7BY 

•  Explicit Instruction: Phonemic Awareness  
•  Watch error correction 
•  http://www.youtube.com/watch?v=_NrAu4WrD_0 

•  Explicit Instruction: Spelling-focused word reading 
•  Watch for scaffolding of word reading 
•  http://www.youtube.com/watch?v=A9Waiaqs8ic 
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S: Strategic Use of Native Language 
Research Base Examples 
Preciado, Horner, & 
Baker, 2009; Orosco, 
2014; 2016; Carlisle, 
Beeman, David & 
Spharim, 1999;  
Durgunoglu, Nagy, & 
Hancin-Bhatt, 1993;  
Genesee, Geva, Dressler, 
& Kamil, 2006; Odlin, 
1989; Schecter, & 
Bayley, 2002;  

Pre-teaching complete 
lesson in native language 
Identifying & using 
cognates 
Pair Paraphrase 
Dual Language Glossary 
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S: Strategic Use of Home Language 

DUAL LANGUAGE GLOSSARIES: Dual Language Glossaries allow students 
to use their knowledge in L1 to support their acquisition of key content 
vocabulary in English.   
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What Could That Look Like? 
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Blank PLUSS Lesson Planning Format 

Content Objective:  
Language Objective:   
 

Strategies:  L – Language modeling & opportunities for practice 
                    U – Use visuals and graphic organizers 
                    S – Strategic use of Native language and teaching for transfer 

L U S 
 

P 
Pre-teach   
critical 
vocabulary 

 
 
 
 
 
 
 
 
 

   

S 
Systematic 
& explicit 
instruction 
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3 
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5 6
! 3!  

7
! 3!  

2
! 3!  

PLUSS Model  1 
Sample PLUSS Lesson Plan 
Content Objective: Students will summarize a story by telling at least three important events that happened in the story. 
Language Objective:  Students will use the sequencing words, “first, then, last” when summarizing events of a narrative story. 
 

Strategies:  L – Language modeling & opportunities for practice 
                    U – Use visuals and graphic organizers 
                    S – Strategic use of Native language and teaching for transfer 

L U S 

P 
Pre-teach   
critical 
vocabulary 

Using picture cards with labels for the words: summarize, travel, trial, and freedom, orally 
provide a student-friendly definition of each word and have students repeat the word.  
Display the word and picture cards in pocket chart or on chalkboard rail. 
Check for understanding by asking students to use the word in a sentence with an elbow 
partner using a sentence frame.  (e.g.  tell your partner about a place you want to travel.  
Start your sentence with, “I want to travel to….”) 

Students 
practice saying 
the words and 
using them in 
sentences using 
sentence frames 

Picture cards Ask students 
to share the 
word in their 
native 
language if 
they know it 

S 
Systematic 
& explicit 
instruction 

Read:  Chorally read the story. As Tier 3 words appear in the story (e.g. settlement, cattle, 
tending, slave) provide a synonym or a description for each word. (e.g. a settlement is a 
place where people moved to and lived, or settled”) 
Explain: “Today we’re going to learn about summarizing a story. When we summarize, 
we tell the most important parts of the story.  We use language like, First, Then, Last. 
On a sentence strip, teacher writes First, Then, Last 
Model:  
Teacher has three pictures on a chart paper illustrating the main events of the story.  
Teacher retells the story using the pictures and adds labels First, Then, Last to each 
picture using a Post-It Note.  “It will be your job to use these pictures and these words to 
complete this organizer that shows the main events of the story. 
“Watch me first. When I touch each sequence word, you will say the word, and then I will 
say what happened in the picture.” (model retelling the story, prompting students to use 
the sequence words as teacher touches them) 
“Now I want you to add these three words to your organizer.  Touch each word as I say it 
(practice identifying each sequence word).   
“If we summarize the story of Biddy Mason, this is what it would sound like” Teacher:  
First,…  Then, …. Last,… 
Guided Practice: 
“Now turn to your partner and using your organizer, orally summarize the story.” 
Teacher listens to students’ practice language for any corrections or prompting needed. 
Independent Practice: 
“Now you will write a summary using your graphic organizer.  Remember, when you 
write your summary use the words (touch under the words and have students say them 
with you), “First… Then… Last…” 

Sequencing 
words written 
on sentence 
strips, First, 
Then, Last 

Pictures with 
story events 
on them 

One student 
had recently 
moved to the 
U.S. from 
Mexico City.  
Through 
conversation, 
the bilingual 
teacher 
assistant noted 
that she had 
previous 
instruction in 
summarization 
– or writing a 
resumen del 
cuento.  She 
helped link the 
two 
vocabulary 
words 
(summarize 
and resumen) 
to the concept. 
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4 
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7
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Making Adjustments to 
Intervention Programs 
•  Kearns, Lemons, Fuchs & Fuchs (2014) suggest 

these possibilities for adjustments: 
•  Explicitly reteach, review and practice basic skills:   
•  Add more opportunities for guided practice with continual 

immediate, corrective feedback; 
•  Adjust the entry point suggested on the scope and sequence 

and based starting points on your CBM data instead; 
•  Move the students to a different, smaller Tier 2 group; 
•  Increase student motivation, consider a variety of 

reinforcement systems 
•  Place into a different Tier 2 curriculum; 

Adjustments 

•  Should be: 
•  Simple 
• Made based  

on students’  
CBM data 

• Done while maintaining the fidelity to the 
programs’ methods for learning targeted 
skills 

" Can PLUSS instructional adaptations be 
implemented in a typical school setting?  
" What are the effects of adding the PLUSS 

instructional modifications to an evidence-
based reading intervention for English 
learners who are identified as needing 
additional support in reading on reading 

Beginning'Research'on'PLUSS'

" Utilized a single subject reversal design 
" 2 students who were English Learners and 

also needed additional support in reading 
"  Attended bilingual two-way 50/50 English 

and Mandarin immersion program 
"  Rosa: 2nd grade, 7 year old female who spoke 

Spanish, English, and Mandarin 
" Dorotea: 3rd grade, 8 year old female who 

spoke Spanish, English, and Mandarin 
 

Par/cipants'
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Next Steps 

•  Masters Groups investigating: 
•  PLUSS: Reading 

•  Replicating findings overlaying PLUSS with 
reading intervention programs 

•  PLUSS: Math 
•  What PLUSS adaptations can be made to a core 

math curriculum to address the needs of English 
Learners who need additional support in math? 

•  What is the impact of the PLUSS adaptations on 
math vocabulary acquisition and problem solving? 

Investigating 
PLUSS in Math 

•  Preteach vocabulary  
•  (e.g. decimal, tenth,  

hundredth, equivalent) 
•  Language use:  

•  sentence frames  
•  repeated practice 

•  Using visuals  
•  Systematic and explicit instruction 
•  Strategic use of native language  

Selected Resources 

•  Brown & Sanford (2010) Practitioner’s Brief 
http://www.rti4success.org/resourcetype/rti-english-language-
learners-appropriately-using-screening-and-progress-
monitoring-too 

Selected Resources 

•  Brown & Doolittle (2008) Practitoner’s Brief 
http://www.niusileadscape.org/lc/Record/150?search_query= 
 



Selected Resources Contact Information 

•  Dr. Julie Esparza Brown 
     jebrown@pdx.edu 
     360-281-8808 
•  Dr. Amanda Sanford 
     asanford@pdx.edu 
     503-725-4638 
 
 

“The beauty of the world lies in the 
diversity of its people ” ~ Unknown 


