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Presented by Steven Carney

Principal, Woodland Public Schools

The focus of collaborative inquiry is both a search for best practice for helping all 
students learn at high levels and an honest assessment of the current reality 

regarding teaching practices and student learning. The dialogue generated from 
these questions is intended to result in the academic focus, collective 

commitments, and productive professional relationships that enhance learning for 
teachers and students alike. 



“I have never felt so focused in my entire career in 
education.”

“This has been hard work, but it has been the most 
rewarding work I’ve ever done. My students are mastering 
standards. They are learning.”

“I can’t imagine working any other way.” “My students are 
learning so much more than I ever expected.”



DESIRED OUTCOMES

• Learn the key leadership practices that fostered a culture 
of collective responsibility for increasing educator 
effectiveness and student learning results.

• Identify key leadership strategies that inspire ownership 
and commitment to increase the school’s capacity for 
student learning and leading professional learning

• Explore how a focus on effective teams, a clear Response 
to Instruction and Intervention process, leadership 
development and job-embedded professional learning, 
and effective core instruction serves as the leaders guide 
to develop collective responsibility for learning and an 
RTIi that works for all learners. 



THE CHANGE LEADER

“Only principals who are equipped to handle a complex, rapidly 
changing environment can implement the reforms that lead to 

sustained improvement in student achievement.”  

- Michael Fullan, 2002





THE BEST KIND OF LEARNING

“Collaborative learning teams provide more than one-time 
exposure to new ideas.  Over time, they can change day-to-
day teaching by giving teachers the ongoing opportunity to 
learn together, apply learning to the classroom, and reflect 
on what works and why.  Just as learning improves for 
students when they have the structured opportunity to 
reflect on what they know and don’t know in relation to 
the targets of instruction, adult learning also benefits from 
intentional reflection on classroom practice.  
Collaborative learning teams can transform the nature 
of adult interaction and learning in schools by engaging 
teachers in the same process of continual learning and 
improvement that we ask our students to strive for in their 
work.”

- Chappuis, Steve, Jan Chappuis, and Rick Stiggins, 2009



If there is anything that the research community 
agrees on, it is this:  The right kind of continuous, 
structured teacher collaboration improves the quality 
of teaching and pays big, often immediate, dividends 
in student learning and professional morale in 
virtually any setting.

- Mike Schmoker, 2004

The reason collaborative teams 
increase student learning is that they 
produce more good teaching by more 
teachers more of the time. Put simply, 
collaborative teams improve teaching, 

which improves student results, 
especially for the least advantaged 

students.” 
-Saphier, 2005, p. 23



T H I S  S C AT T E R P L OT  S H OW S  T H E  E L E M E N TA RY  S C H O O L S  I N  A  S TAT E  
A R R AY E D  B Y  P E R C E N TAG E  O F  S T U D E N T S  W H O  R E C E I V E  F R E E  A N D  
R E D U C E D - P R I C E  L U N C H  O N  T H E  X - A X I S  A N D  AC H I E V E M E N T  O N  

T H E  Y- A X I S . I T ’ S  A  P R E T T Y  T Y P I C A L  PAT T E R N . 

Source: Edtrust



B U T  L O O K  AT  T H I S  G R A P H  AG A I N
— A N D  N OT I C E  S O M E T H I N G  D I F F E R E N T —

I T  S H OW S  A  F E W  S C H O O L S  C L E A R LY  P E R F O R M I N G  A B OV E  T H E I R  
P E E R S . 

Source: Edtrust



IS THERE SOMETHING WE CAN LEARN FROM 
THOSE SCHOOLS? 

• George Hall Elementary School Mobile, Alabama

• 444 students in grades preK-5 

• 99 % African American

• 99% Low-Income 

Source: Edtrust



GRADE 5 MATH—SAT 10 RESULTS 

Source: Edtrust



Elmont Memorial High School Elmont, New York 
1,928 students in grades 7-12 

78% African American
13% Latino

27% Low-Income
Source: Edtrust



487 students, K-6 
African American: 99% 

Low Income: 99%
Source: Edtrust



TWENTY-FIVE CHARACTERISTICS OF “IT’S 
BEING DONE” SCHOOLS 

1. They teach their students

2. They don’t teach to the state tests

3. They have high expectations for their students

4. They know what the stakes are.

5. They embrace and use all the data they can get their hands on.

6. They use data to focus on individual students, not just groups of students.

7. They constantly reexamine what they do.

8. They embrace accountability.

9. They make decisions on what is good for kids, not what is good for adults.

10. They use school time wisely.

11. They leverage as many resources from the community as possible.

12. They expand the time students—particularly struggling students—have in school.

13. They do not spend a lot of time disciplining students, in the sense of punishment.

Source: Edtrust



TWENTY-FIVE CHARACTERISTICS OF “IT’S 
BEING DONE” SCHOOLS 

14. They establish an atmosphere of respect.

15. They like kids.

16. They make sure that the kids who struggle the most have the best instruction.

17. Principals are a constant presence.

18. Although the principals are important leaders, they are not the only leaders.

19. They pay careful attention to the quality of the teaching staff.

20. They provide teachers with time to meet to plan and work collaboratively.

21. They provide teachers time to observe each other.

22. They think seriously about professional development.

23. They assume that they will have to train new teachers more or less from 
scratch and carefully acculturate all newly hired teachers. 

24. They have high-quality, dedicated, and competent office and building staff who 
feel themselves part of the educational mission of the school. 

25. They are nice places to work. 



HOW IT’S BEING DONE!

• How It’s Being Done Teachers…
• Think deeply about what students need to learn. 

• Collaborate about how to teach. 

• Collectively create and use formative assessments 
to see whether students have learned the material. 

• Look at the data to identify struggling students and 
see patterns in instruction in order to ensure that 
all students learn. 

• Deliberately build deep relationships with each 
other and with their students. 

Source: Edtrust



GETTING IT DONE!

• Getting it Done Leaders…
• Believe that all students can learn to high levels if provided 

with the right instruction and that it is up to schools to 
figure out how to provide that instruction. 

• Put instruction at the center of their managerial 
responsibilities. 

• Put focus on building the capacity of all the adults in the 
building. 

• Deliberately create a collaborative culture. 

• Monitor and evaluate what factors lead to success and 
what can be learned from failure. 

Source: Edtrust



SO, WHAT IS 
COLLABORATION REALLY?





REFLECTION

• Are we a group or a team?

• What is my evidence?



THE TASK

• You will see a pyramid comprised of 25 capital letters 
randomly sequenced.  You will have 10 seconds to study the 
pyramid (triangle), and you may NOT write during the 10 
seconds.  When the slide is removed, you will record as 
much as you can remember.  You will be “scoring” your 
work based on the number of correct letters correctly 
placed on the pyramid (triangle).



G
E  M  C

T  A  W  H  K
Q  F  X  U  B  Y  O

R  L  D  V  I  Z  P J  S



What do you 
remember?



G
E  M  C

T  A  W  H  K
Q  F  X  U  B  Y  O

R  L  D  V  I  Z  P J  S



As individuals “score” your 
recordings and find the average for 

your table group.  Share the individual 
averages. Determine your GROUP 

score by compiling all your individual 
results into a group total.  Share group 

scores.



Get                  
ready…



B

M  R  G

W  C  K  Q  E

U  S  L  X  H  O  V

T  F  N  Y  A  P  Z  D  I



GO

TEAMS!



B

M  R  G

W  C  K  Q  E

U  S  L  X  H  O  V

T  F  N  Y  A  P  Z  D  I



As groups determine your 
Team scores – share. 
Look at the data and 

identify “trends”.    
Identify the “structures” 
that caused your group to 

become a team.



What distinguishes 
a group from a 
team? Much of 
what passes for 

“collaboration” is 
more aptly 

described as 
“coblaboration” 

(Perkins, 2003). A 
collection of 

teachers does not 
truly become a 
team until they 

must rely on one 
another and need 

one another to 
accomplish a goal 

that none could 
achieve 

individually. 



SO, WHAT IS 
COLLABORATION REALLY?

Collaboration: A systematic process in which people work together, 
interdependently, to analyze and impact professional practice in order to 

improve individual and collective results. 

The fact that teachers collaborate will do 
nothing to improve a school. The 
pertinent question is not, “Are we 
collaborating?” but rather, “What are we 
collaborating about?” The purpose of 
collaboration — to help more students 
achieve at higher levels — can only be 
accomplished if the professionals 
engaged in collaboration are focused on 
the right things. 

“Educators committed to working 
collaboratively in ongoing processes of 
collective inquiry and action research 
in order to achieve better results for the 
students they serve.” 
– Dufour, Dufour, Eaker & Many 
(2011)



Teacher teams work together collaboratively in constant, 
deep collective inquiry into the critical questions of the 
teaching and learning process, asking questions such as: 

• “What is it our students must learn? 
• What is the best way to sequence 

their learning? 
• What are the most effective 

strategies to use in teaching this 
essential content? 

• How will we know when they have 
learned it? 

• How will we respond when they 
don’t learn? 

• What will we do when they already 
know it? 

• What can we learn from each other 
to enhance our effectiveness?” 



...is, and 
always 

has been 
the “key”!

Understanding the Culture...

“THE WAY WE DO THINGS 
AROUND HERE”



CULTURE INFLUENCES FOUR 
KEY DRIVERS OF GROUP WORK

• focus, or what captures the group’s attention;

• commitment, or the degree to which individuals identify 
with the group;

• motivation, or the willingness to invest time and energy 
within meetings and outside of them; and

• productivity, or the degree of goal achievement



School Culture

Values & Beliefs

Behaviors and 
Practices



EDGAR SCHEIN’S THREE LEVELS 
OF CULTURE

• Artifacts

• Visual organizational structures and processes

• Espoused Values

• Strategies, goals, philosophies

• Fundamental Assumptions

• Unconscious, taken for granted beliefs, perceptions, 
thoughts and feelings



Demographics



Demographics



“THE WAY WE DO THINGS 
AROUND HERE”

• Staff Background
• 85% 15 Years +

• Same Grade

• Same Room

• Same Position

• Individual Professional Autonomy

• Instructional Methodology
• Knowledge delivery

• Motivation to Improve Learning
• Externally mandated improvement

• Professional Learning Model
• Quick fix



STUCK!

Every system is perfectly designed to 
get the results it gets. 

- W. Edwards Deming



BECOMING A CULTURE OF 
COLLABORATIVE INQUIRY 

REQUIRES:

Shift From Shift To
Professional autonomy Collaborative practice

Knowledge delivery Knowledge construction
Externally mandated improvement Internally motivated improvement

Quick fix Continuous growth

Shifting Values 
Shifting Culture



This transformation from a culture of isolation 
to a culture of collaboration will not occur in 
a school, however, without effective leadership.  
As McLaughlin and Talbert (2006) concluded, 

“Leaders are in a key strategic position to 
promote or inhibit the development of a teacher 

learning community in their school. . . . School 
leaders set the stage and conditions for starting 

and sustaining the community development 
process.”



LEADERSHIP MATTERS

Student 
Learning

Teacher Actions 
in the 

Classroom

Collaborative Teams

Leadership Actions

Marzano et al. (2005) found that 
the average correlation indicates 
that leadership has a significant 

and positive relationship with 
student achievement. 



“LEADERS ARE CULTURE-
MAKERS”

• Leaders arguably are the most important players affecting 
the character and consequence of a school culture.  

• Leaders are culture-makers, intentionally or not. 

—Milbrey McLaughlin and Joan Talbert, 2006





RESTORATIVE COMMUNITY

The choice to value possibility and relatedness over 
problems, self-interest, and the rest of the stuck 
community's agenda.

- Peter Block



We can rationalize the failures of the past

Or we can learn from them.

We can complain about the troubling inadequacies of the present

Or we can face them.

We can talk and dream about the glorious schools of the future

Or we can create them.

If we want children to learn to think and read

We must show them thoughtful people,

eager to take in new information.

If we want them to be brave and resourceful

Let them see us risking a new idea or finding a way.

If we want them to be loyal, patriotic and responsible

Let us show them that we can be true to our deepest principles.

If we want new and better schools

We will have to be new and better people.
- Marilyn Ferguson - Towards a Quantum Mind



AWAKING OUR SENSE OF 
BELONGING

Community is about the experience of belonging

• to be related to and a part of something

• being an owner

• longing to be

Community offers the promise of belonging and 
calls for us to acknowledge our interdependence. To 
belong is to act as an investor, owner and creator of 

this place. 



POSSIBILITY

“Possibility is not a goal or prediction, it is the statement 
of a future condition that is beyond reach.  It works on 
us and evolves from a discussion of personal crossroads.  
It is an act of imagination of what we can create 
together, and it takes the form of a declaration, best 
made publicly.

- Peter Block



POSSIBILITY

“Possibility is a declaration of a future that has the 
quality of being and aliveness that we choose to live 
into.  It is a declaration of the world I want to inhabit.”

- Peter Block



WHAT CAN WE CREATE 
TOGETHER?

The future we want to create at Woodland K-4 includes a community of citizens 
(educators, parents, students, and community members) that…

inspires a passion for learning and 
guarantees that all our students learn and 

achieve at high levels.



POSSIBILITY

• Our vision is to create a K-4 system that inspires a passion for 
learning and guarantees that all our students learn and achieve 
at high levels.

• Our mission is to provide a superior education by aligning our 
actions that model a relentless focus on learning with an 
unwavering believe that all students can learn and achieve at 
high levels.



School Culture

Values & Beliefs

Behaviors and 
Practices



HOW TO CATCH A MONKEY IN THE WILD:
A CAUTIONARY TALE

by Connie M. Moss and Susan M. 
Brookhart



ACCOUNTABILITY

“Accountability is the willingness to care for the whole, 
and it flows out of the kind of conversations we have 
about the new story we want to take our identity from. 
It means we have conversations of what we can do to 
create the future. Entitlement is a conversation about 
what others can or need to do to create the future for 
us.” 

- Peter Block



ACCOUNTABILITY

Our mission is to provide a superior education by aligning our 
individual and collaborative actions to model a relentless focus on 
learning with an unwavering belief that all students can learn and 
achieve at high levels.



POSSIBILITY AND ACCOUNTABILITY

“Possibility without accountability results in a 
wishful thinking.  Accountability without possibility 
creates despair, for even if we know we’re creating 
the world we exist in, we cannot imagine it being 
any different from the past that got us here.”

- Peter Block



LEADING A COLLABORATIVE 
CULTURE REQUIRES…

• Believing your staff into brilliance
• Relationship
• Risk Taking
• Process, rather than a destination
• Knowledge, skill, and persistence
• Adaptive leadership and facilitation
• Trust
• Understanding the context and history
• Cultivating commitment
• Shared accountability
• Discourse and dissent at the center
• Collaborative norms
• Effective communication
• Making the data visible



FIRST PRIORITIES

• Emphasize the Role of the Professional Teacher

• Organize Staff Into Meaningful Teams

• Provide Teams with Time to Collaborate

• Provide Supportive Structures that Help Groups 
Become Teams

• Clarify the Work Teams Must Accomplish

• Monitor the Work of Teams and Provide Direction 
and Support as Needed

• Avoid Shortcuts in the Collaborative Team Process

• Celebrate Short-Term Wins and Confront Those 
Who Do Not Contribute to Their Teams



PROFESSIONAL TEACHERS:

• Emphasize learning rather than teaching. Professional teachers ask, “What are the 
best instructional strategies to help all of my students learn what is intended?” 

• Emphasize active student engagement with significant content. Professional 
teachers ask, “How can I engage students in real and meaningful ways over the 
sustained period of time that is necessary for students to reach high levels of 
learning?” 

• Focus on student performance and production. Professional teachers ask, “How 
can the performances and products be made more authentic? What standards should 
students be expected to meet? Have my teammates and I agreed on the criteria we 
use in evaluating the quality of student work, and do we apply the criteria 
consistently?” 

• Routinely collaborate with colleagues. Professional teachers ask, “How can I learn 
from my colleagues and contribute to their learning as we work interdependently to 
achieve our common goals?” 

• Become students of teaching and consumers of research. Professional teachers 
ask, “What new advances in curriculum, instruction, and assessment can I implement 
to improve learning for all students?” 

• Function as leaders: Professional teachers ask, “How can I be a leader in my school’s 
journey to improve student learning?” 



Facilitated by Skilled 
Facilitators

STRUCTURES FOR TEAMS

- Team Norms: Protocols and commitments developed by each team to guide members in 
working together. Norms help team members clarify expectations regarding how they will 
work together to achieve their shared goals. 

- SMART Goals: Goals that are Strategic and Specific, Measurable, Attainable, Results-
oriented, and Time-bound (O’Neill & Conzemius, 2006). 

- Team Tools: Teachers can benefit from a Team Notebook to help them remain focused 
on the critical questions of learning. 

- Protocols: Agreed upon guidelines for a conversation, and it is the existence of this structure —
which everyone understands and has agreed to — that permits a certain kind of conversation to 
occur — often a kind of conversation which people are not in the habit of having. 



8 ACTIONS OF HIGH 
PERFORMING TEAMS

1. Maintain a clear focus

2. Embrace a spirit of inquiry

3. Put data at the center

4. Honor commitments to learners and learning

5. Cultivate relational trust

6. Seek equity

7. Assume collective responsibility

8. Build shared knowledge



THREE MEANINGFUL TEAMS

• Collaborative Teacher Teams

• School Leadership Team

• School Intervention Team



 

K-4 RTI at Work Pyramid 

 

Immediate Action Steps 
Leadership Team Teacher Teams Intervention Team 

Certain Access—Tier 2 

Tier 2 Supplemental Program 

Certain Access—Tier 3 
     Tier 3 Intensive Program 

Universal Screening & Diagnostic Assessments 

Certain Access:  Tier 1 to Tier 2  
Led by Teacher Teams 

 
Team facilitators lead data dialogue and goal 
setting. 
 
Teacher teams meet to discuss students 
mastering and not mastering grade essentials 
 
Students are identified for focused 
intervention 
 
Grade level essential standard goals are 
developed and shared with students and 
parents 
 
 
 
 
 
 

Certain Access:  Tier 2 to Tier 3  
Led by Intervention Team 

 
 
Growth Monitoring (iReady): 
Every 2 weeks 
 
Interventions coordinators review 
students at-risk weekly 
 
Twice monthly meeting “problem 
solves,” diagnosing student needs 
and prescribing supports, for 
students who are not yet RTI’ing 
with Intervention Team 
 
Parents mailed Data Form 
 
 
 
 

Tier 1: All Students Have Access 
 

D
o
 
w
e
 
u
n
i
v
e
r
s

Universal Screening 
Led by Leadership Team 
 
• iReady Diagnostic – 3 

times per year (12 
week cycle) 
 

 
 
 
 
 

Reading: Targeted support in phonics, fluency, and/or 
comprehension during Tier 3 block.  

• iReady Intervention. ReadyUp,  Road to the Code, 
Phonics for Reading, Read Naturally, LMB, & 

Barton 
Math: Targeted support in numeracy, math facts, 
fractional awareness (proportional reasoning), and/or 
word problems during Tier 3 block.  

• iReady Math, IXL, Khan Academy, dreambox 
Learning 

School-Wide Supports Teacher Team Facilitator Supports 
 Supports for ALL Students 

• Character Trait of the Month 

• Mind Up 

• Leader in Me 

• 2nd Step 

• PBIS schoolwide instruction 

• Schoolwide Woodland Way 
Coins 

• SRSS 

• Reading and/or math support provided 
during grade-level “extension” block 

• Support focused on differentiated 
approaches to mastering essential standards 

• Grade-level teachers share students- data 
(iReady Standards Mastery) guides 
decisions. 

• Proficient students receive extension 

Behavior: Simple diagnostics 
inform small-group and 
individual supports in: 

• Anger Coping 

• Social/Emotional 
Regulation 

• Exploreres 

• All core classes meet or exceed grade-level standards 
• Identified essential CCSS for every course 
• Teacher-created, flexible CCSS maps for every course 
• Essential standards student tracking charts for each student 
• Common assessments given for every essential standard (iReady Standards Mastery) 
• Students identified for supplement (Tier 2) support by the standard 

• Specialists (ELL & SPED) push-in to core classes. 

School Structures 

• SRSS data collected every 6-8 
weeks 

• Weekly collaboration time 

• Universal access to grade-level 
essentials 

• Universal access to core AND 
interventions 

• Exploration opportunities 

• Schoolwide Recognition 
Program 

• Simplified FBA completed by counselor, 
psychologist, and principal 

• Check-In/Check-Out (CICO) 

• Reteaching for student 

• Strategy recommendations to teacher(s) 



COLLABORATIVE TEACHER 
TEAMS

• Collaborative teacher teams are teams comprised of educators who 
share curriculum (grade level teams) and thus take collective 
responsibility for students learning their common essential learning 
outcomes. The responsibilities of each collaborative teacher team are 
as follows:

• Clearly define essential student learning outcomes

• Provide effective Tier 1 core instruction

• Assess student learning and the effectiveness of instruction

• Identify students in need of additional time and support

• Take primary responsibility for Tier 2 supplemental interventions for students 
who have failed to master the team’s identified essential standards

Guarantee 
that All

Students 
Achieve at 
High Levels



THREE BIG IDEAS

Big Idea #1

Focus on 
Learning

Big Idea #2

Collaborative 
Culture

Big Idea #3

Results 
Orientation

Highly 
effective 
teams.

Using 
assessment
s to make a 
difference

Do we 
share a 

common 
purpose?



OUR PROCESS

Four Critical Questions

• What do students need to know and be able to 
do?

• How will we know when they have learned it?

• What will we do when they have not learned it?

• What will we do when they already know it?



STUDENT LEARNING GOALS:  
A TEAM APPROACH

• Description of Standard: What is the essential standard to be learned? Describe in 
student-friendly language.

• Example of Rigor: What does proficient student work look like? Provide an example 
and/or description.

• Prerequisite Skills: What prior knowledge, skills, and/or vocabulary are needed to 
master this standard?

• When taught?: When will this standard be taught?

• Common Assessment(s): What assessment(s), formative and summative, will be used 
to measure student mastery?

• Extension Standards/Skills: What will we do when students have already learned this 
standard?

• Data Analysis: What evidence will we collect to determine mastery and student 
learning gaps?

• Short-term results (SMART GOAL): Measurable impact on learning.

• Instructional Planning: Methods & Instructional Strategies

• Differentiated Instruction: ELL, At Risk, IEP/504



3rd Grade Team Learning Log 
Week of:  

 

Date:  Team Members Present:  
 
 

 

Description of Standard: I can find the area of a 
rectangle with whole-number side lengths by 
tiling it, and show that the area is the same as 
would be found by multiplying the side lengths.  
 

Example of Rigor: Precisely tiling, labeled side 
lengths, and a multiplication sentence that 
represents the area.  

Prerequisite Skills: I know how to multiply numbers 1-10.  
I know how to find the perimeter of a rectangle. 
I know the meaning of area.  
I know the difference between centimeters and inches.  
 

Common Assessment(s): CFAs designed by 
the third-grade team are administered halfway 
through and at unit's completion.  
 
 
 
Data Analysis:  Both Student work and 
assessment results 
 

Extension Standards/Skills: I can measure the 
area of partial shapes.  

Short-term results (SMART GOAL):  
 

By February 26, all 3rd grade students will find the area of rectangles with 80% accuracy.  
 

 
Instructional Strategies 

Methods: Build arrays, use manipulatives, relate 
area to previously taught multiplication strategies.  
 

Instructional Strategies:  Math cubes to create 
closed shapes. Compare and contrast the area 
and perimeter of different polygons. 
 

Differentiated Instruction: 
ELL: Visual representations, vocabulary for different aspects of area.  
At Risk: Use the tiles in the hallway to demonstrate area for physical learners.  
Students with IEPs/504s:  

 



3rd Grade Team Learning Log 
Week of:  

 

Date:  Team Members Present:  
 
 

 

Description of Standard:.  
 

Example of Rigor:  
 
 

Prerequisite Skills: 
 
 
.  
 

Common Assessment(s):  
 
 
 
 
Data Analysis:   
 
 
 

Extension Standards/Skills:  

Short-term results (SMART GOAL):  
 

.  
 

 
Instructional Strategies 

Methods.  
 

Instructional Strategies:   
 
 
. 
 

Differentiated Instruction: 
ELL:  
At Risk:  
Students with IEPs/504s:  

 



Over 80% of all students have and 
continue to meet student learning 
goals as measured by teacher 
created  and curriculum developed 
common assessments.



“The fact that teachers collaborate will 
do nothing to improve a school…. The 

purpose of collaboration … can only be 
accomplished if the professionals 

engaged in collaboration are focused 
on the right work.”

-DuFour, DuFour, Eaker, & Many, 
2010, p. 119 



EXTENSION / INTERVENTION: 
TIER 2

• Data Driven

• Mandatory

• Administered by highly trained teachers

• Targeted

• Timely

• Built within the school day



SCHOOL INTERVENTION TEAM

Our school intervention team takes the broader, macro view of our 
school’s efforts to ensure high levels of learning for every child, the primary 
responsibility of the school intervention team is to lead the school’s focused 
micro view on the specific students in need of Tier 3 support. The primary 
responsibilities of the school intervention team are to:

• Determine the specific learning needs of each student in need of 
intensive support

• Diagnose the cause(s) of the student’s struggles in Tier 1 and Tier 2

• Determine the most appropriate intervention(s) to address the 
student’s needs

• Frequently monitor the student’s progress to see if interventions are 
achieving the desired outcomes

• Revise the student’s intervention(s) when they are not achieving the 
desired outcomes

• Determine when special education identification is appropriate













SCHOOL LEADERSHIP TEAM

Our school leadership team serves as the “guiding coalition” 
for the building. Comprised of representatives from each 
collaborative teaching team, administration, and classified and 
support staff, this team’s primary responsibility is to unite and 
coordinate the school’s collective efforts across grade levels, 
departments, and subjects. To achieve this goal, the school 
leadership team specifically:



• Builds consensus for the school’s mission of collective responsibility

• Creates a master schedule that provides sufficient time for team collaboration, core 
instruction, supplemental interventions, and intensive interventions

• Coordinates school-wide human resources to best support core instruction and 
interventions, including the site counselor, psychologist, speech and language pathologist, 
special education teacher, librarian, health services, subject specialists, instructional aides, 
and other classified staff

• Allocates the school’s fiscal resources to best support core instruction and interventions

• Develops the school-wide strategic plan

• Assists with articulating essential learning outcomes 

• Leads the school’s universal screening efforts to identify students in need of Tier 3 
intensive interventions before they fail

• Ensures that all students have access to grade-level core instruction

• Ensures that sufficient, effective resources are available to provide Tier 2 interventions for 
students in need of supplemental support in motivation, attendance, and behavior

• Ensures that sufficient, effective resources are available to provide Tier 3 interventions for 
students in need of intensive support in the universal skills or reading, writing, number 
sense, English language, motivation, attendance, and behavior

• Continually monitors school-wide evidence of student learning



Time CCR Tech PE Music CCR Tech PE Music CCR Tech PE Music CCR Tech PE Music CCR Tech PE Music

8:15 AM
2.
1

8:30 AM

8:45 AM

9:00 AM

9:15 AM

9:30 AM P

9:45 AM
4.
4

4.
2

10:00 AM

10:15 AM

10:30 AM

10:45 AM

11:00 AM

11:15 AM

11:30 AM

11:45 AM
3.
2

12:00 PM

12:15 PM

12:30 PM

12:45 PM

1:00 PM

1:15 PM

1:30 PM

1:45 PM

2:00 PM CI/CO CI/CO P CI/CO CI/CO CI/CO CI/CO CI/CO CI/CO CI/CO

2:15 PM

2:30 PM

2:45 PM

2:55 PM

Lunch Recess
2nd 11:15-11:45 2nd 2:00-2:15

3rd 11:45-12:15 3rd 10:45-11:00

4th 12:15-12:45 4th 1:45-2:00

MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY
9:40 Start 8:25 Start 8:25 Start 8:25 Start 8:25 Start

Professional Learning

Morning Meeting Check in + 10 Minutes Prep Morning Meeting Check in + 10 Minutes Prep Morning Meeting Check in + 10 Minutes Prep Morning Meeting Check in + 10 Minutes Prep

S1 (MA) S2 (TA) S3 (LO) S4 S4 S1 S2 S3 S3 S4 S1 S2 S2 S3 S4 S1

B Day /
Tier 3 T1 S1 F1 S5 S6 S7 PREP PREP S5 S6 S7 S7 PREP S5 S6 S6 S7 PREP S5

B Day /
Tier 3 T2 S2 F2 F1 (GN) F2 (CH) F3 (H) F4 F4 F1 F2 F3 F3 F4 F1 F2 F2 F3 F4 F1

B Day /
Tier 3 T3 S3 F3 11:00-11:45 Specialist Lunch/15 minute Break 11:00-11:45 Specialist Lunch/15 minute Break 11:00-11:45 Specialist Lunch/15 minute Break 11:00-11:45 Specialist Lunch/15 minute Break

F5 F6 PREP F7 F7 F5 F6 PREP PREP F7 F5 F6 F6 PREP F7 F5

B Day /
Tier 3 T4 S4 F4

T1 (CR) T2 (DE) T3 (VO) T4 T4 T1 T2 T3 T3 T4 T1 T2 T2 T3 T4 T1

B Day /
Tier 3 T5 S5 F5

T5 PREP T6 T7 T7 T5 PREP T6 T6 T7 T5 PREP PREP T6 T7 T5

B Day /
Tier 3 T6 S6 F6

PREP S7 PREP F7 T7 PREP PREP2nd Grade
FS

2nd Grade
FS

2nd Grade
FS

2nd Grade
FS

2nd Grade
FS

2nd Grade
FS

2nd Grade
FS

2nd Grade
FS

2nd Grade
FS

CHECK OUT CHECK OUT CHECK OUT CHECK OUT CHECK OUT

RELEASE RELEASE RELEASE RELEASE RELEASE

Monday Schedule 2nd Grade Daily Schedule T-F 3rd Grade Daily Schedule T-F 4th Grade Daily Schedule T-F
8:20-8:45 Morning Meeting 8:20-8:45 Morning Meeting 8:20-8:45 Morning Meeting

8:45-10:15 ELA/Specials 8:45-9:45 ELA 8:45-9:15 Tier 3

10:15-10:45 Math/Science 9:45-10:00 Recess 9:15-9:45 Extension

10:50-11:15 Extension 10:10-10:45 Extension 9:45-10:15 ELA

11:15-11:40 ELA 10:50-11:30 Lunch 10:15-11:45 Specials/ELA

11:40-12:20 Lunch 11:30-12:30 Math 11:45-12:30 Math

12:25-1:30 ELA/Foundational Skills 12:30-2:15 Specials/ELA/Math/Sci 12:30-1:25 Lunch/Recess

1:30-1:45 Recess 2:25-2:50 Tier 3 1:25-2:55 Math/Science

1:50-2:20 Tier 3

2:20-2:55 Math/Science





HOW IT’S BEING DONE!

• How It’s Being Done Teachers…
• Think deeply about what students need to learn. 

• Collaborate about how to teach. 

• Collectively create and use formative assessments 
to see whether students have learned the material. 

• Look at the data to identify struggling students and 
see patterns in instruction in order to ensure that 
all students learn. 

• Deliberately build deep relationships with each 
other and with their students. 



FOCUS ON WHAT STUDENTS 
NEED TO LEARN.



IDENTIFY THE ESSENTIALS

Math ELA Total

From To From To From To

2nd 26 13 71 28 97 41

3rd 35 21 90 32 125 53

4th 35 20 87 38 122 58

Criteria for Selecting 
Essential Standards

Endurance: Will this 
standard provide students 
with knowledge and skills 
that are valuable beyond a 
single test date?

Leverage: Will it provide 
knowledge and skills that 
are valuable in multiple 
disciplines?

Prepare for next level: Will 
it provide students with 
essential knowledge and 
skills essential for success in 
the next grade or level of 
instruction?

Essential Standards: The critical skills, knowledge, and dispositions each 
student must acquire as a result of each course, grade level, and unit of 

instruction. Essential learnings may also be referred to as essential outcomes 
or power standards. 



IDENTIFY THE ESSENTIALS



I CAN STATEMENTS…



TEACHER COLLABORATION

Teachers are the most important 
in-school factor for student 

achievement. 
BUT 

No one teacher can be 
sufficiently expert in the content, 

the curriculum, pedagogy, and 
the students

to teach all things to all children. 



ASSESS FREQUENTLY

Team Constructed Common Assessments
• Requires everyone to analyze & arrive at a common understanding of the objectives.

• Strengthens teacher expertise and eliminates the educational lottery. 
• Establishes ownership for student performance. There are no surprises on the common 

assessment. 



USE DATA TO INFORM 
INSTRUCTION





LEADERSHIP ROLES IN GROWING 
CULTURES OF COLLABORATION

• Develop and keep on the forefront a declaration of a future 
that has the quality of being and aliveness that generates 
energy, passion, and action you and others choose to live 
into.  Make a declaration of a school you want faculty, staff, 
students, and parent to inhabit.

• Take time to build trust.  Start by modeling vulnerability and 
sharing your own learning that comes from failure and 
reflection. 

• Focus and emphasize your belief that teachers have the 
capacity and gifts (skills, expertise, strengths, actions), that, 
when brought collaboratively to the center, can drastically 
improve student learning.

• Inspire and develop your staff by providing them the 
opportunities to self direct and to share in authority and 
decision making opportunities. 

• Repurpose time.  You will never find more time for 
collaboration.  A collaborative culture takes a deep look at 
the way it currently spends time and finds ways to repurpose 
the way they already spend it each day.



LEADERSHIP ROLES IN GROWING 
CULTURES OF COLLABORATION 

CONT…

• Demonstrate a respect for varying opinions, beliefs, and 
values by creating a space for dissent.

• Create, look for, and facilitate opportunities to balance 
advocacy and inquiry.

• Make building and refining collaborative skills, attitudes, 
beliefs, and behaviors, that lead to the future you want 
to create, a clear and valued daily expectation for 
yourself and others.

• Daily monitor and confront the attitudes, values, beliefs 
and actions of stakeholders (including yourself) that 
misrepresent the declaration of the school you want to 
inhabit.  

• Celebrate those who choose to live in the future you 
are creating and is modeled through individual and 
team attitudes, values, beliefs, and actions.   You get 
what you celebrate.



STUDENT GROWTH BY SCHOOL & GRADE ( FA L L  
2 0 1 6  /  W I N T E R  2 0 1 7 )



STUDENT GROWTH BY SCHOOL & GRADE ( FA L L  
2 0 1 7  /  W I N T E R  2 0 1 8 )



STUDENT GROWTH BY SCHOOL & GRADE 



FALL 2017 - STANDARD VIEW ( E A R L Y ,  M I D ,  O R  L A T E  I N  C U R R E N T  G R A D E  L E V E L )



WINTER 2018 - STANDARD ( E A R LY,  M I D ,  O R  L AT E  I N  C U R R E N T  G R A D E  L E V E L )



Fall  2017 
Standard View

Winter 2018 
Standard View



“There is no way to make whole-system reform work 
without the entire teaching profession and its leaders 
working together for the collective good.”

-Michael Fullan



“I have never felt so focused in my entire career in education.”

“This has been hard work, but it has been the most rewarding work I’ve ever 
done. My students are mastering standards. They are learning.”

“I can’t imagine working any other way.” “My students are learning so much more 
than I ever expected.”

Moral Im
pera

tive
 Realize

d


