Vision: Every child in every district receives the instruction that they need and
deserve...every day.

Empowering Effective Instruction

In Native Language Literacy School Models:
A Collective Data-based

Decision Making Process
100% Meetings

Liliana Jimenez, Fern Hill Elementary, Forest Grove SD
Amy Harlow, Fern Hill Elementary, Forest Grove SD
Nicole Kaye, Oregon Response to Instruction & Intervention
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Session Overview

* In this session, you will:

— Learn about a collective data-based
decision making process to support ALL
students (100% Meetings)

— See a case example of enhancing the
process to match the needs of bilingual
students in a Native Language Literacy
School in Oregon

— Have an opportunity for Q & A
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~ HELLO
my name is

Liliana

Title One Teacher at Fern Hill
Elementary School in Forest
Grove, Oregon

English Language Teacher for 5
years in Colombia

Spanish Teacher for 3 years in
Oregon

Bilingual Teacher for 15 years in
Forest Grove, Oregon

Reading Interventionist for 3
years in Forest Grove, Oregon



HELLO

my name is

« ELD teacher at Fern
Hill Elementary
School for 10 years.

« Title One Teacher
and Intervention
Specialist at Fern Hill
Elementary for 10
Years

« Spanish-English core
literacy teacher




Vision: Every child in every district receives the instruction that they need and
deserve...every day.

Some Information About our
School
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Forest Grove SD (K - 4)

« 2 English-only schools
« 2 Dual Language Schools

« 2 Native Language Literacy schools

— Early exit model, students transition to English
literacy in third grade
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Forest Grove, OR
356 students
Grades k-4

Native Language
Literacy Model (K-3)
59% of students are \
ELL k
80% of students are Hispanic/Latino

We are currently considered a 100%

poverty school @
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Vision: Every child in every district receives the instruction that they need and
deserve...every day.

The 100% Meeting Process
and how we made It work

O

Reach & Teach All Students




RTI1 Team Structures




The RTI problem solving format

How is it 1. Problem What is the
working? Ioentinication problem?

4. Plan Improved 2. Problem
Implementation Student Analysis

& Evaluation Achievement /

What are we Why is the
going to do 4

about the problem
problem? occurring?




Problem Solving Across Levels of
Support

Tier 3:

Individual Problem Solving

MeE9S TUDENTS

Tier 2/3:
20% Mleetings

SO e STUDENTS

, How is it
Tier 1: working?

100% Meetings

|ALL STUDENT

the problem
\ng?




Why Problem Solving?

Framework to identify, analyze & address
needs at all levels

Consistent
Efficient
Effective
Sustainable




Purpose: 100% Data Meetings

* Determine if the grade level is benefiting
from core instruction

AND

 Refine core instruction to better meet
the needs of ALL students at the grade

level.
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“Is the grade level where we want them to

be?

A

15%

Where we are

@ Where we want to be




1009% Meeting General Features

When: 2-3 times per year (following
" collection of your schoolwide

screening data)

: Principal
Who: Literacy Specialist/Title |

Counselor

Grade level team

ELL Facilitator

Could include SPED, ELL, School

Psychologi&ﬁaraprofessionals
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1009% Meeting General Features

\What: Use schoolwide screening
' data to answer guestions
about core instruction

Outcomes: 'dentify which of the 5 Big

ldeas need additional focus
AND develop a plan (with a
goal) for improving grade
level achievement
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Originally all of us felt isolated by
the differences in our programs




So we found a way to all work

together with the same




Obstacles at Fern Hill

Good data in both English and Spanish

How to separate the data but still keep
everyone working together

Having all the materials designed for both
English and Spanish
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Step 1: Problem Identification

1. Problem What Is the
|dentification problem?

Improved
Student
Achievement

20




Step 1: Problem Identification

A problem is defined as a discrepancy
between:

Where we want to be Problem
Definition

Where we are

Reach & Teach All Students




1. Problem Identification

Do your teachers “trust the data?

4 )

“Our

data/evidence
. . 99
. indicates... y

VS.

How clearly are you currently defining
“problems” in your school? Do you primarily
rely on the data?




Step 1

At Fern Hill there were several issues with this step.
e Good quality data in both languages

 Changing the forms to fit data in both languages
 Keeping the group focused on both sets of data
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Risk Level Fall Winter Spring
Eng Lan Eng Lan Eng Lan
%elow Risk |agan | 5504 |39% [70%
% Some
Risk 29% (15% [42% |15%
High Risk
Y Hgh RIS ason | 300 | 19% | 15%
Winter :
Change% |Spring Goal | Change% | Change%
Risk Level Goal " pring " "
. ) Fall te Wikter Era Span Winter to Spring Fall o Spring
Eng Bpsan Eng  Span o ' Eng  Span Eng  Span
SalowRisk |51% |[70% | +13 [ +15 [52% (80%
% Some ]
Risk 18% |10% | +13 0 33% | 5%
High Risk
P AR RISk 3106 | 200 | 26 | 15 | 15% | 15%
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The Problem Solving Process

1. Problem
|dentification

Improved 2. Problem

Student A :
: EWSS
Achievement y

Why is the
problem
occurring?

25
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Foundational Skills

Lectura oral: Fluidez y precision
Oral Reading: Fluency and Accuracy

O
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Fonética (Principio alfabético)
Phonics (Alphabetic Principle)

Conciencia fonémica
Phonemic Awareness
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What is the priority skill need?

5 Big Ideas Percentage of Students at Benchmark
Comprehension 57%
Vocabulary 75%
Fluency 65%

We want the priority skill to be close to 80% (at
least)
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For our school...

We do not have just one priority skill. We
look at both languages to choose the
priority skills.

When we level English literacy classes, we

also consider different priority skills for
these classes.
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Step 2: Problem Analysis (Why is it happening?)

a) Using data, prioritize which big idea of reading is currently the most important common
instructional need for most students

ENGLISH
Skill Phonological Phomnics Oral Reading Vocabulary Reading
Awareness Fluency Comprehension
casyLHM Assessment P& L5 WHF PRF Vocab-VC MCRC
Fall: % Low Risk N/A MN/A NfA 31% (26% 2t 2604
acc)
Winter: % Low Risk MNSA N/fA NJSA 37% (61% L6lg J6%
ace)
Spring: % Low Hisk N/A NfA NSA
SPAMISH
skill Phonological Awareness Phonics Fluency
IDEL Assessment Segmentacion de fonemas | FPS FLO
Fall: % Low Risk WA T5% 55%
Winter: % Low Risk N/A N/A 70% (92.5%)
Spring: % Low Risk MN/A MM

Reach & Teach All Students




Step 3: Plan Development

1. Problem
|dentification

Improved 2. Problem

Student A :
: EWSS
Achievement y

What are we

going to do 3. Plan

about the Development
problem?

30




3. Plan Development

How should we
address the
priority skill




3. Plan Development

*Make common agreements around:
Instruction
Curriculum
Environment

(We can control these things)

There will not necessarily be one set of agreements for
each grade level.

And provide professional learning opportunities to
allow staff to implement these agreements
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CCSS English

CCSS Common Instructional Needs

Kindergarten 1% Grade 2™ Grade 34 Grade 4 Grade | 5" Grade
Left to right Features of a sentence
& Letter Names
b3 Word Spacing
Sound/r!‘-Nord
comparison
£ B | Rhyming
€ £ | Blend &Segment:
g o Sentences
] Syllables
E 2 Onset-rime
< [Blend & Seg ndividual Ph
oh deletion & oul
Letter sounds
Long/Short vowels
e
High Freg Words/Sight Words
VC & CVC words
Consonant Blends
Consonant Digraphs
Silent e
28 Advanced consonants
g Vowel in each syllable
_g Inflectional endings
a Irregularly spelled words
Vowel teams
Morphology
Accurately unfamiliar
Multisyllabic words in
context/out of context
Multisyllabic words
Prefixes & Suffixes
Accuracy: @90% 295% 96-97% 97-98% 97-98%
b 30.50 40-100 WCPM | 70-100 WCPM | 100-140 100-140 WCPM
5 WCPM WCPM
é Attends to punctuation
Self corrects when reading
Phrasln& Expression, Smoothness (ProsodL)
Concept Naming &
E‘ Use
= Learns new words through direct instruction (Receptive Vocabulary)
-§ Uses new words in sp g and writing (Expressive Vocabulary)
8 Use context clues to understand the of words {C | Analysis)
s Uses word structure to understand meaning of words (Morphemic Analysig)
| [ | Consult reference materials
Answering Text Based Questions
Makes predictions
c Retelling & Summarizing
S Making Connections
2 Main Idea and Details
o Point of view
= Making Inferences
[ itoring Comprehensl
E' Analyze structure of text
8 Author’s Purpose/Point of View
Informational Text Structure/Charts, Maps,
Graphs, Tables, Insets
Compare and contrast text




Spanish Common
Instructional Needs

Spanish Common Instructional Needs

Kindergarten

1st
Grade

2nd 3rd Grade
Grade

4th
Grade

Phonem k Awareness

mjento fonoklogico

Conocin

SoundWord Comparizon-
comparacion de palabrag/zonidos
Combining and segmenting
zentoncesfwords/syllables-la
combinacion y segmentacion de

oraciones/palabras/zilabas

=]

Segrmenting/Blonging individual phonemnes-
segmentacion/combinacion de fonemas individuales
Changing words with phonems manipulation-

la manipulacion de fonemas para cambiar palabras

Phonks

Forstica

Sounds-Sonidos

Opurs Syllables-Silabas abiertas

Syllables for C. G, Q-Silabas de C, G, Q

HFW-Palabras del uso frecuente

Closed Syilables-Las silabas cerradas
Conzonant Slonds-grupo consonantico
Digraphs and soff r-digrafo y r smave

Flural=-Plurales

Higtuzses/dipthmgs-hiatos/diptongos

Accentushon-acentnacion

Componnd Words-palabras compuestas
Profixezs/Suffixes-Prefijos [Sufijos

R
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I doit:

Common Instructional Strategies

o

Sots tho purpose for the mstruction

identifies the imparntant detash of the concopt being taught
Provides mstructions that have only one interpredation
Makes comnection 10 previously-eamed matenial

] Instructor models instructional tazks when appropriate

o

Demonstrases the sk (0.g. uses think aloads)

Procends i step-by-stop Lashion

Limits linguage to demonstration of skl

Makes oye contact with students, speaks clearly while modeling shall

O hshuctcrengagesdudent' in meaningful interactions with langunage during leszon

Provides and elicits background miormation

Emphasizes distinctive Features of NOw Concepts

Uses visuals and manipulatives to teach content as necessary

Makes relationships among, concopes overt

£ngages students tn discourse around now conceopts elaborates on student responses

We doit:
[_] Inst'nctux provides multiple opportunities for student to practice instructional tasks

o

Frovides more than one opportunity o practice aach new skill
Provides oppoetumitses for practioe after each step in instraction
Provides feadback during and after task completion

Elicits group responses
Provides extra practics based on accuracy of student responses

D Instructor provides corrective feedback after initial student rezponses

o

Provides alfirmations for COrmect msponses
Promptly corrects ermors with provision of cornect modad
Limitts corractive fesdback language to the task at hand

Ve do it together
[_] Instructor utilizes precizion partnerships

Assigning of rokes 15 based on skill level

Spoctfic rokes are assigned 10 partness (partner 1 talk, parmeor 2 listen & ropeat)
Teacher calls a listener to share partnes’s thankmg

Teacher provides corrective fesdback while mondorng convorsations
Students follow a stizdent (o stedent feadback protocal

[_] Instxuctut ufilizes cooperative group work

Hmmpmoons groups are assgned by wacher

Croup roles are assigned by teachar

Individual and group accountabiifty s evidont

Elicits a high porcentage of accurase response from group

Haolds same standard of accuracy for high performers and low performers

You do it alone:
[[] Students are engaged in the lesson during independent work

<
o

Independert work routines and procedures proviously tanght

Modols task bedore allowing students o work independently

Checks for student understanding of the task{s)

Sudents use previously-lamad strategies or routings whin they come 10 a task thoy don't understand
Independent wark ts compleded with high level of accuracy

Bawd on Oregon Readeng Firet 9 Sentures of sffective smwtructon

Instructional
Strategies




Common
Active

Engagement

Strategies

Common Engagement Strategies

Responses

student’s 0wWn experience

O Choral Responses | The answersare shorzand | Prowide an auditory and/or visual signal
the same

O Parmer Responses The answers are long or Lock lean - Whisper; Think and Write- Falr and Write
short aad different Share, Think-Write- Share; Assign partmer numbers/labeis

O Team Responses The answers are longasd | Can combine partnerships to form teams; Assign team
different member numbers

O Individual The answer comes from a Can have the students share with a parmer fiyst

Whip srovnd or pass [students have the option to L2y an
25

compiete COTTECE Sentences

O Response Slates The answers are long or Setclear expectations (eg. “After writing the answer, set
(Whiae short, more divergent or your pen down)
dependent ca personat
Boards) experience
O Graphic Organizers | Swdests organize thinking | Use after reading for greatest impact. Good for retelling
aione, In partners or teams
O Compleang a Structure ls needed to Usehd with vocahulary imstruction

O Touching or The stadents are younger, *Put your finger on the word”, “Touch the picture”, etc.
ointin strugziing to follow alcag
P g and for students are off task
and a quick action beings
back atention
[m] Agu'ng Teaching vocabulary Can use gestures, faclal expressions, acons, movements
Qut/Gestures
O Hand Signals Reviewing factual Can have students form hand siznal oo desk, then hold up
Information In unison
= | Response Cards The number of potential True or False; Yes or Noy A, B, € or D; vocabulary words,
answers s Jimited spelling words; phonics: etc
O Manipulates 1n small group or at seats Elkonin boves: sorting pictures for summartzing/order of
O Echo Reading Teacher reads a segment, and then stodent(s) echo back the same segment
mmg Teacher and students read aloud wgethar, Read at a moderate rate, after students have
read the passage sliently
U Cloze Readjng Teacher reads alcud and pauses at certaln words pou want the students 1o read.
o Augmemed Sitlent Ask students a pre-reading question that they will answer after they reac. Have various
Readmg students "whisper read” to you. Can use oxit slips o ensure stadent accountabiity

O Parmer Reading

Partners alternate reacing, providing error correcticn




Plan Identification: ICE

Curriculum

Which priority skill(s) within the identified big idea will be targeted for instruction?

Fall: English: Watters -Accuracy; Decoding’ Fitz-Fluency, automaticity Spanish: Fluency

Winter: Watters: Fluency and Accuracy, Sitzgerald: Fluency, Fitz: Fluency

Spring:

What component(s) of the core reading program can be used for this?

Fall: ECRI and Reading Mastery

Winter: Refining ECRI based on levels

Spring:

[Instruction

What common instructional strategy will be used by all grade level teachers?

Fall: Multiple Opportunities for student practice

Winter: Multiple opportunities for student practice

Spring:




100% Meeting Agreements

100% Meeting Agreements
School: Fern Hill Date:____2/3/2017
Goal For Next Priority Skill Instructional Engagement PD Needs
Benchmarking Strategy Strategy
Eng: Phonics=-blending Eng: Multiple opportunities for Eng: Individual Eng: Tamara PD
Eng Span practice Responses needs and Amy
L et | = blending routines
5 7% St
THEE 155 \\ Span: Phonics=-blending Span: Same Span: Same Span: MNone
Eng: Phonics Eng: Multiple opportunities for Eng: Choral Eng: Phonemic

Eng Span

L | 7aus B2

5 145 12%

H | 8% G

Span: Phonics

practice

Span: same

responses;/ reading
[depending on time of
day)

Span: samc

AWATENCSS program
[jo gale)

Span: ECHI

Eng Span
L[ 52% | 80%

Eng: : Watters: Fluency and
Accuracy, Fite: Fluency

Eng: Multiple opportunities for
practice

Eng: Choral Reading

Eng:  Book Scts
[B-10}; alternative
intervention materials

H | 31%

5 334 5% Span: Fluency Span: same Span: same Span: ECHI
H 158 15%;
Vocabilary wo.i Corrective feedback after initial student | Davidson--Choral Collaboration time;
respOnses reading; Ganje and time to adapt HD word
— Palmer-- Individual for mixed level groups
L[ 4% responses [oral and
5 | 338 written)
H | 3%
Daily throughout the
day; Miss D 20-30 min,
daily
Fluency Multiple epportunities for practice Instructor provides
L | som corrective feedback
5 | 199

KeaCn & 1each ATl SIuuents




What professional development do
teachers need to implement the plan?

Model lessons by coach
or peer

Peer lesson observation
Video a master teacher

In school experts training
at staff meetings

Instructional highlights at
staff meetings

Include paraprofessionals
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How we built instructional
expertise at Fern Hill

Ongoing, embedded training by master
teacher Anita Archer

Enhancing Core Phonics instruction (ECRI
templates)

Model lessons by Specialists

Peer lesson observation

Training at staff meetings

Expert training for Instructional Assistants
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Step 4: Plan Implementation &
Evaluation

How IS It 1. Problem
Working’) |dentification

4. Plan Improved 2. Problem
Implementation Student Analysis

& Evaluation Achievement

3. Plan
Development

41




4: Plan Implementation & Evaluation

 How do we ensure
that we implement
our plan?
— Make it public
— Reuvisit the
agreements at

regular PLC/PLT/SATE
times

— Principal
walkthroughs
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100% Meeting Agreements

100% Meeting Agreements
School: Fern Hill Date:____2/3/2017
Goal For Next Priority Skill Instructional Engagement PD Needs
Benchmarking Strategy Strategy
Eng: Phonics=-blending Eng: Multiple opportunities for Eng: Individual Eng: Tamara PD
Eng Span practice Responses needs and Amy
L et | = blending routines
5 7% St
THEE 155 \\ Span: Phonics=-blending Span: Same Span: Same Span: MNone
Eng: Phonics Eng: Multiple opportunities for Eng: Choral Eng: Phonemic

Eng Span

L | 7aus B2

5 145 12%

H | 8% G

Span: Phonics

practice

Span: same

responses;/ reading
[depending on time of
day)

Span: samc

AWATENCSS program
[jo gale)

Span: ECHI

Eng Span
L[ 52% | 80%

Eng: : Watters: Fluency and
Accuracy, Fite: Fluency

Eng: Multiple opportunities for
practice

Eng: Choral Reading

Eng:  Book Scts
[B-10}; alternative
intervention materials

H | 31%

5 334 5% Span: Fluency Span: same Span: same Span: ECHI
H 158 15%;
Vocabilary wo.i Corrective feedback after initial student | Davidson--Choral Collaboration time;
respOnses reading; Ganje and time to adapt HD word
— Palmer-- Individual for mixed level groups
L[ 4% responses [oral and
5 | 338 written)
H | 3%
Daily throughout the
day; Miss D 20-30 min,
daily
Fluency Multiple epportunities for practice Instructor provides
L | som corrective feedback
5 | 199

KeaCn & 1each ATl SIuuents




Make it public




4: Plan Evaluation
Next Benchmarking Period

27%
27%

Where we were Where we are now




4: Plan Evaluation
Next Benchmarking Period

Grade | Beginming

K
=21 1
TETE )
1=t
=13 1
Ry
*nd |
n=31 |
(259% )

rd q
=17 1

(595 )

Al q
=913

(52%)

Engl

Spanish

Widdle
::E — ol T[] un-l
{14%) (105 (%) (539} 47%)
70 2 =22 ol 20 uﬂ'l
{30% ) 95 ) (27 %) (09 ) 64 )
[ ]
15 =2 =h T uiﬂ'l
(2B 475 (1750 (2R {555 )
21 sE ! i
{12%: ) {205 7% [T ]
q I | |
21l 7] n=H4 | 1 ¥ |
{23%) {265 (23%) (25%) {525
18% 16%
Z2%
1%
52 c4u;
" 2am | | 54*
0% 43%
n
1% 27%
4g% | | 17% 41% | | 25% 56% | | 24%
Grade K Grade 1 Grade 2

17%

2T%
0%

18%
oa% | | 53%
Grade

25% | | 2o9;
31% | | oga
44% | | 43%
F W S
Srade 4




Support for all students

Adapted from Anthony Muhammad, PhD




Lessons Learned:

the Right Tools

When the
right tools
don’t exist,
create
them




Lessons Learned:
Culture of Collaboration

NO one : o7 lﬂﬂ_,_gljg ‘ _
WOrks -* Sl
alone, we

all work

together




Lessons Learned: Leadership is Key

Don’t wait for someone to
make It equitable, do it
yourself




It WORKS and our
students_DESERVE

5 - )
45///0/',[ '/ v

g s ‘.

'0.
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