Vision: Every child in every district receives the instruction that they need and
deserve...every day.
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Session Overview

* |n this session, you will:

— Review the problem solving process across the
tiers

— Learn about a team data-based
decision making process to support ALL students
(Core Review Meetings)

— Become familiar with the Core Review Meeting
Agenda

— See an educator lead and support the meej

at the school level

— Have an opportunity %%view the agenda
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RTI1 Team Structures




Core is for all students

The goal of tier 1
instruction is that 75 to
80% of the students are
proficient.




Core Is for ALL students

The goal of tier 1
Instruction is that 80% or
more of the students are
proficient.




level core instruction for these

meetinges.

a

10%

25%

Is this a whole grade level need or a some students
need?




R.T.L is T.LR.

* Thinking is Required
— What does low risk in DIBELS mean?

— If our students are in the green or low risk
what does that mean?

— How can we improve instruction so that all
students continue to grow and improve?

— How can we support one another in
attaining growth for students?




Purpose: 100% Data Meetings
Core Review Meetings

* Determine if the grade level is benefiting
from core instruction

AND

 Refine core instruction to better meet
the needs of ALL students at the grade

level.
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Trying to make decisions to improve
outcomes for our students can feel like this...




Trying to make decisions to improve
outcomes for our students can feel like this...
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To collegial conversations...

Reach & Teach All Students




Before the meeting preparation

* Data Reports
* Meeting Agendas
« Short ppt (5 Slides) If new to process

* Logistics: Reserve a room, setting up
technology, meeting reminders

« Communicate what to bring: curriculum
materials, additional common data reports

e Treats
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100% Meetings Utilize: The Problem Solving Process

. 1. Problem -
HOW.IS It e What is the
working? problem?

fab

4. Plan Improved . 2. Problem
Implementation Student Analysis

& Evaluation 8 Achievement

What are we Why is the

going to do 3. Plan
about the Development prob_lem

16




Why Problem Solving?

Framework to identify, analyze & address
needs at all levels

Consistent
Efficient
Effective
Sustainable




Problem Solving Across Levels of
Support

Tier 3:

Individual Problem Solving

MeE9S TUDENTS

Tier 2/3:
20% Mleetings

SO e STUDENTS

, How is it
Tier 1: working?

100% Meetings

|ALL STUDENT

the problem
\ng?




Use an Agenda

100% Data Meeting Agenda

School: Grade level:
Benchmarking period (circle one): Fall Winter Spring

Norms: Stay engaged - Focus on what we can do - Listen to learn

Purpose: Ta determine effectiveness of the core program and make necessary adjustments 1o cove instruction.

Step 1: Problem ldentification (What is the problem?)

Based on screening data, is our core program sufficient for most students at our grade level
(80°% or more above benchmarks)?

a) Review and analyze current benchmark screening data. Record percentages below:
b) Review and analyze benchmark screening data. Record below:

*Can alez reviow movemen of stodeots betweon rivk-statuy loveds 1o hoip st gosbs {5 v of Effes
d) Review other available grade wide data (e.g. OAKS, in.curriculum asscssments, etcl.
il Dewrmine percentage of students meeting minimum proficiency standards as set by the dstrict

Step 2: Problem Analysis (Why is it happening?)

al Using data, prioritize which big idea of reading is currently the mast important common
instructional need for most students (circle one) .




Identify Area of Need

Step 3: Plan identification (What is the plan to improve the health of the core?)

What instructional strategics have been effective in your classroom? Chart them

A. Curriculum

1. Which priority skill(s} within the identified big idea will the target for instruction? (Choose from below):

2. What componentis] of the core can be used for this?

CCSS Common Instructional Needs
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Identify Effective Instructional

Strategy

Step 3: Plan Identification {(What is the plan?)

1. What commaon instructional strategy

B. Instruction

rade love 5? choase from below):

2. When this is working what will

it look like? How long. how often

O

Instructor models nstructional tasks
when appropriate

De Irates the task (e g. uses Think 3inais)
Ly ~5 faihio

cemo

s e

Umits | ration of skl

rEuUIge T
Makes oyw CONMICE with 3Tudents, spesns
deatly while modebng skl

] Instructor provides explicit instruction
5¢1 the Sarpose 450 the natroclion
dentNes the impariast &
Leing taught

tads of the coscepa

Frowides instructions that have coly one
Nierpretyticn
W akes car

eLtan 1o previccsly wamed
material
] Instructor engages students in
meaningful interactions with language
during lesson

Frovides and ¢

Lackgrouns information

thee Seatures of new

Emphasizes aist

corcepts
Uses viscals and Saniucaliveste teath

1enl a5 necesary

ke relationshigs among CONLepls overn

Engapes students in discourse around new

DOf Sles O sTucent FEigarses
[ Instructor provides multiple
opportunities for student to practice
instructional tasks
Frovides maore than one cppariunity to

eractice eacth sew kil
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INSLrUCTIon
RIOUE resgcnses

& svactice based on

stturacy of

*POSLTS
Instructor provides corrective feedback
aﬂer initial student responses

Frovides affirssationas for Corect resganses

O

Frompily Corrects errces with provsion of
cofrect model

13 correctier leedbach lingaage 4o ¢
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Common Instructional Strategies

| Instructor encourages student effort

Frovides feedback Suring and alter tash
wemgletion
Frovides specific feedback abx student's
accuracy
Majoray of feodback is postive
Celedrates or doglays examples of student
uCCess

[ ] Students are engaged in the lesson

during teacher-led instruction

Gars stucent attention before initiating

instructor
Fases lesaon to maintars
Maintains clos

Transitions aui

off zask studesls 1o

nLearvenes wit

mainlade their focas

[ ] Students are engaged in the lesson

during independent work
ndepencent work routines and grocedures
ereviouiy tacght
Mosels 1ash betore Aloming stucents o
work indesendently
Crecks for student understanding of the

Taaks)

Students use prevocily dearsed stratogies
orf routees whes they come 0O & Task they
con't underitang
ndepencent work s completed with hign

level of azcuracy

[ ] Students are successful completing

activities at a high criterion level of
performance

s a high sercentage al 3ccorate

respocae from greve
Holdi same standard of accuracy for high

serfarmers and few gerformers




What impacts learning?

Other variables

Student expectations |+1.44 ] Socioeconomic Status +0.57
Response to
P . +1.07 § Parental Involvement +0.51
Intervention
Formative Evaluation Computer based instruction™ | +0.37
Teacher Clarity School Finances +0.23
: : Aptitude by Treatment
Reciprocal Teaching > . y* +0.19
Interactions
Family Structure +0.17
\Y 21N IMLLI\J, VIVINIGOLV L\UCAITITI Iﬂ, LUU_




Identity Active Engagement
Strateov

Step 3: Plan Identification (What is the plan?)

C. Environment
hat active engagement or befhavior management strategy will be used by all grade level teach

k like? How long, how

‘.\h«r this s «

(5

Active Engagement or Behavior Management Strategy
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D. Adult Learning

' What professional development is needed 1o support your © nis to imph t the agreed upon actions:




Explicit INStruction hatie & vates, 2014
e O R

Teaching students self-verbalization Inductive teaching

Teacher clarity 5 Simulation and gaming .32
Reciprocal teaching 74 Inquiry-based teaching 21
Feedback 74 Smaller classes 21
Metacognitive Strategies .67 Individualized instruction .22
Direct Instruction .59 Web-based learming .18
Mastery Learning 57 Problem-based learning 15
Providing worked examples 57 Discovery method in math instruction A1
Providing goals .50 Whole language .06
Frequent effects of testing A6 Student control overlearning .04
Behavioral organizers A1

Average activator 61 Average facilitator




Commit: Develop a Plan as 2 Team




Action Time ﬁ

« Start the timer for 90 seconds...
« Skim and Scan the 100% Meeting Agenda
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100% Meeting General Features,
Logistics

When: 2-3 times per year (following
" collection of your schoolwide

screening data)

: Principal
Who: Literacy Specialist/Title |

Counselor

Grade level team

Could include SPED, ELL, School
Psychologist, Paraprofessionals
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100% Meeting General Features,
Logistics

\What: Use schoolwide screening
' data to answer guestions
about core instruction

Outcomes: 'dentify which of the 5 Big

ldeas need additional focus
AND develop a plan (with a
goal) for improving grade
level achievement, take
students to a higher level




Step 1: Problem Identification

1. Problem What Is the
|dentification problem?

Improved
Student
Achievement

29




Step 1: Problem Identification

A problem is defined as a discrepancy
between:

Where we want to be Problem
Definition

Where we are

Reach & Teach All Students




1. Problem Identification

Do we use data?

How clearly are you currently defining
“problems” in your school? Do you primatrily
rely on the data?




Action Time

* Review Step One on the Agenda

 Record Data

100% Data Meeting Agenda
* 1 0 School: Crade level:
If grade level is already at 85% i o

Spring

or more consider setting goals

Norms: Stay engaged - Focus on what we can do - Listen to leara

Purpase: To determine effectiveness of the core program and make necessary adjustments o core instruction.

based on the priority skill identified

Step 1: Problem Identification (What is the problem?)

below:

Based on screening data, is our core program sufficient for most students at our grade level
{80°% or more above benchmarks)?
a) Review and analyze current benchmark screening data. Record percentages below:

b) Review and analyze previous benchmark screening data. Record percentages below:

€) Using current and previous benchmarking data, set a goal for next benchmarking period. Record

Previous
Benchmarking

Current
Benchmarking

*Goal for next
Benchmarking:

% At ar Above Beachmark

% Below Benchmarks

% Well Befow Benchmark

*Can also review movement of students besween risk-siatus levels 1o help set goals (Summary of Effectiveness)
d) Review other available grade-wide data (e.g. SBAQ, in-curriculum assessments, etc).
i) Determine percentage of students meeting minimum proficiency standards as set by the district




The Problem Solving Process

1. Problem
|dentification

Improved 2. Problem

Student A :
: EWSS
Achievement y

Why is the
problem
occurring?

33




2. Problem Analysis

Why is the problem  * What is the grade
happening? level’s priority skill
need(s)?

— Comprehension

II[I]. 1 — Vocabulary
"I ITHEN

| | — Fluency
— Phonics
a1 |
| BECAUSE l — Phonemic
— Awareness
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DIBELS Measures: Proficiency Skill Indicators

DIBELS Next
Measure

% Above
Benchmark

Phonological
Awareness

Phonics

cccccccccccccccccccccc

ORF

Accuracy

Oral Reading
Fluency

ORF

Words Read
Correct

Vocabulary

Reading
Comprehension

Retell




What is the priority skill need?

5 Big Ideas Percentage of Students at Benchmark
Comprehension 57%
Vocabulary 759%,
Fluency 65%
Phonics 60%
Phonemic Awareness 85%

We want the priority skill to be close to 80% (at
least)

*Select the earliest pre-requisite skill which is not at
30% 54
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Identifying the Priority Skill Need
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Identifying the Priority Skill Need
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Going Deeper: What do your students need in
the priority skill area?

Step 3: Plan Identification (What is the plan to improve the health of the core?)
What instructional strategics have been effective in your classroom? Chart them
A. Curriculum
1. Which priority skillis} within the identified big idea will the target for instruction? (Choose from below):

2. What componentis] of the core can be used for this?

e 20 CCSS Common Instructional Needs

Kindergarten 1" Grade 2" Grade 3 Grade 2" Grade 5" Grade
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Identify Priority Skill




Identify Priority Skill




Literacy Skills: Englis
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Identify Priority Skill:
What is skill need of




Identify Priority Skill:
What is skill need of




Facilitating Thinking

CCSS Common Instructional Needs

Kindergarten 1 Grade 2" Grade 3 Grade 4" Grade | 5" Grade

Left to right Features of a sentence

* Help teachers :

understand the

Phonemic

Awareness

progression of
reading skills

* |ldentify the area
of priority skill

30-50 | 40-100 WCPM nmwwmm | 100-140 WCPM

Fuency

Vocabulary

: 1Y)
mwmwmmunmmmmm textual. )
‘(cm Anﬂysls

Uses word structure to understand meaning of :
| ltmmmfummawhk

Comprehension




Action time ﬁ

What is your current
data-based decision
making meeting
structure?

How is this system a
new or different way
of looking at data?
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3. Plan Identitication

*How should we
address the priority
skill need(s)?

 Make common
agreements based
on research-based
teaching practices
and your core
reading program

cccccccccccccccccccccc




Step 3: Plan Development

1. Problem
|dentification

Improved 2. Problem

Student A :
: EWSS
Achievement y

What are we

going to do 3. Plan

about the Development
problem?

49




The water....

Focus on “the
water’-

* |nstruction

e Curriculum
 Environment

50
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Focus on the ICE

Instruction: Curriculum:
How you teach What you teach
Environment: Learner:

Where you teach Who you teach

51




3. Plan Development

*What common agreements can we make
around:

Curriculum
Instruction
Environment

(We can control these things)

And provide professional learning
opportunities to allow staff to implement these
agreements

cccccccccccccccccccccc




Common Instructional Strategies

Instruction is more important than
curriculum

D Instruct

Sets the pur
Identifies th
taught

Provides s
Makes conn

(SIS

o0

\ Instructor pi

after initial studen
Provides affirmatu
Promiptly corrects
Limits corrective 1
Ensures mastery o

o0 O O

Instructor engages students in meaningful

Qo oQ

o oQ

(8

interactions with language during lesson.

Provides and elicits background information
Emphasizes distinctive features of new concepts
Uses visuals and manipulatives to teach content as
necessary

Makes relationships among concepts overt
Engages students in discourse around new concepts
Elaborates on student responses

Reach & Teach All Students




] instructor models instructional tasks
when appropriate
] Demonutrates the task (e 8. uses Think Jinais)
Proceeds in step-by ~s1ep fashion
3 Umits lasguags 10 cemonstration of skil
o Makes ye CONMI with Todents, sgesns
deatly while modebng il
1 insttuctot provides explicit instruction
S¢1 the porpose o0 the natreclion
dentfies the imparnast detals of the coscepa
Seing taughn
o Frowides instructions that have caly one
interpretaticn
) Makesd connettion 1o previcusly wamed
material
[] Instructor engages students in
meaningful interactions with language
dunlng lesson
Frodides and elicas backgrouss information
Emphasizes Cistnciive features of rew
concepts
a Uses viscals and Saniuoalives to teach
conlent i NESELary
Waked relationshigs ammang ConZepls overnt
Engapes stucents in discaeurse araund new

after initial student responses

o Frovides affirssations for oy edl resgenses

o Frompily Corrects errces with provaion of
cofrect model

o Umits corrective leedbach lingaage % the
Task at hand

o Ensures mastery of al stcdunt before

movrg o

Common Instructional Strategies

O

Select Instructional Strategies

Instructor encourages student effort

o Frovides feedback 2uring and alter tash
wcampietion

o Frovides specific feedback about student’s
ascuracy

o Majoray of feoSback is postive

»  Celebeates or disglays examples of stusent
JuCcess

Students are engaged in the lesson

during teacher-led instruction

o Gars stucent attention Before initiating
Instructicn

o Paies lesson 1o maistaks attention

) AMuntains Cose Sroaimity 1o tudents

o Transitions Suickdy Detween tasks

o ntervenss with offtask studests to
mainlade their focas

Students are engaged in the lesson

during independent work

o ndepercent work routines and grocedures
ereviouiy tacght

o Mosels 1ash betore aloming stucents o
work indesendently

o Crecdcks for student understanding of the
task|s)

= Students use previocily dearsed strategies
orf routres whes they come °0 & Task they
con't undertang

o ndependent work is Sompleted with high
level of azouracy

Stud: are ful completing

activities at a high criterion level of

ce

o £lcts a high sercentage al 3ccorate
respocae from grece

o HolZi same standard of accuracy for high
gerfarmers and few gerformers

Createc 3y Oregos Iwading et
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Common Active Engagement
Strategies

How we keep students involved

* Oral Responses
« Written Responses
* Action Responses

How should we increase our active
engagement of the priority skill need?
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Select Active Engagement Strategies

witen_

Step 3: Plan Identification (What is the plan?)
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Professional Development Needs
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Reach & Teach All Students




Coaching for Success!

Step 3: Plan Identification (What is the plan?)
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What professional development do
teachers need to implement the plan?

Model lessons by coach
or peer

Peer lesson observation
Video a master teacher

In school experts training
at staff meetings

Instructional highlights at
staff meetings

Include paraprofessionals
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Step 4: Plan Implementation &
Evaluation

How IS It 1. Problem
Working’) |dentification

4. Plan Improved 2. Problem
Implementation Student Analysis

& Evaluation Achievement

3. Plan
Development

60




4: Plan Implementation & Evaluation

 How do we ensure
that we implement
our plan?
— Make it public
— Reuvisit the
agreements at

regular PLC/PLT/SAT = ¥
times

— Principal
walkthroughs
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100% Meeting Agreements




ion and Evaluation

Implementat
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From ‘islands of expertise’...
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... to collaborative teacher teams




Culture of Collaboration

Move from i1solation
to collaboration

Culture of continuous
Instruction
Improvement

Take them from
where they are to
higher levels

ALL students are
OUR students
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Thank you!

For questions and or support Visit:
http://www.oregonrti.org/
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